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SUMMARY 



Program Description 

GOAL 1: The operational efficiency of the RPIMC will be demonstrably improved 
in 1972-73. 

Objective 1: Because of demand patterns exhibited during thd first two 
years of service 55% of the materials purchased in 1972-73 
will focus in the areas of early childhood readiness, speech 
and language development, and perceptual motor development, 
35% will focus on specific skill deficits (i.e. reading 
comprehension, phonics, math, etc.), and 10% will be used 
for replacements. 
Activities: 

1) Complete analysis of materials usage in 1971-72 (already done). 

2) Selineate areas of greatest demand (already done). 

3) Purchase new materials according to demand patterns (see objective). 

4) Purchase materials in three installments (August, November, 
• February) to allow for changing patterns of demand. 

Objective 2: The Oletha system, used to retrieve materials from 1970-72, 

will be modified to accommodate the materials not catalogued 

under it. 

Activities: 

1) Develop system of categorizing materi' is from Oletha. 

2) Catalog new materials according to category, grade level, and 
format. 

3) Shelve materials according to category. 

4) Change materials request forms from Oletha code numbers to 

^ written categories (i.e. specific skill, formate, grade levels). 

5) Find materials being ordered by using category, and then accession 
^ number, title, publisher if needed. 
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6) Pull approximately 5 pieces of material per request. 

7) Sign on check-out card to staff member and school personnel. 

8) File cards and distribute materials to each service center 
and then to 5:chools . 

Objective 3: Seventy-five percent or more of RPIMC materials will be used in 

prescriptive programs for specific children in 1972-73. 

Activities: 

1} This objective will be discussed and clarified for all ERDC 
staff using materials. 

2) Private schools using RPIMC materials will be apprised of 
this objective. 

3) General orders for materials will be processed selectively. 

4) P.R.TJs and other ERDC staff will specifically gear materials 
usage to prescriptive process. 

5) Supportive documentation (statement) will accompany requests for 
materials used non-prescripti vely (i.e. for large groups, or 
for demonstration, etc.) 

6) Request forms will have box to check if materials used prescrip- 
tive ly. 

GOAL 2: Conduct a process evaluation of the P.R.T. role. 
Communications 

Objective 1: The P.R.T/s and Program Director will clearly define and 

explain the currently accepted P.R.T, role to all ERDC staff 
and all appropriate public school staff by September 15, 1972. 
Activities: 

1) Develop questionnaire on P.R.T. role (April, 1972) 

2) Seek out perceptions of P.R.T. role on part of school staff: 
P.R.T.'s, Program Director, ERDC staff through questionnaire 
(May, 1972). 

3) Reach consensual decision on P.R.T. role definition. 

4) Put this in written form (v3une 15, 1972). 

^ 5) Send written copies of role definition to school administrators. 
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6) Review and discuss revised P.R.T. role at fuTl ERDC staff 
meeting (August, 1972). 

7) Orient new P.R.T. 's hired in 1972-73 to role (by September 1', 
1972). 

8) Schedale individual meetings with school administrators and 
contact person in schools to explain role. 

9) Use workshops and in-service to review and explain their role 
in the schools (August, September, 1972). 



Objective 2: The prescriptive resource teacher will conduct a minimum of 
two formal in-service meetings in each school on topics or 
programs related to the educational needs of that school. 
Activi ties: 

1) In-service topics will.be requested from each school through 
questionnaires. 

2) Demonstrate and explain new materials or programs that arrive 
at the RPIMC. 

3) Provide information on the format of new educational programs. 

4) Demonstrate teaching techniques appropriate to the group being 
in-serviced, 

5) The P.R.T. will demonstrate appropriate teaching techniques to 
the tutors and teachers of case load children, 

6) The P.R.T. will be available a^ the resource person to plan 
and advise on new programs for the school. 

Objective 3: Each P.R.T. will offer at least two in-service programs for 

all school personnel within her service center area. 

Activities: 

1) P.R.T. 's and appropriate ERDC staff meet and plan at least 
5 in-service programs by August of 1972. 

2) Questionnaires will be given to school staff listing options 
and providing space for additions. 



3) Questionnaires collected from contact people at a September 
meeting. 
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4) Dates win be set for workshops and invitations sent to 
schools. 

5) Evaluative questionnaires will be completed following each 
workshop . 

Objective 4: The ERDC Center staff and school administration will in- 
service the contact person in each school so he/she can 
actively implement the coordination of P.R,T. functions. 
Activities: 

1) Specify contact person for current year at each level 
(elementary and secondary) in each school. 

2) Elicit support of school administration for in-service. 

3) Set in-service dates. 

4) Involve non-P.R.T. Service Center staff. 

5) Explain coordination activities to contact person. 

a. Defining school expectations in relation to P.k.T. 
role. 

b. Setting specific goals and objectives for P.R.T. in 
each school. 

c. Set priorities . 

d. Schedule and have staff meetings. 

e. Monitor highly structured educational programs. 
Objective 5: A battery of short "mini lessons" will be developed by the 

P.R.T/s in which several different methods and materials 
will be used in 1972-73 for purposes of diagnosis and 
demonstration. 
Activities: 

1) An outside consultant will help the P.R.T.'s develop mini 
lessons on June 5th and 6th of 1972. 

2) The P.R.J. *s will formalize this battery of small diagnostic 
lessons by August 30th of 1972. 

3) The P.R.T.'s wi^l practice these techniques demonstrating among 
themselves proper use of each method. 
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4) The P.R.T.'s will use this battery as an iniportant part of 
the diagnosis of children with learning problems. 



Objective 6: The P.R.T. in conjunction with the principal and/or contact 
person in individual schools will compile a tentative list 
of candidates for a caseload by considering the amount of 
time the P.R.T. will be in the scliool . 
Activities: 

1) This list will be made in order of priorities by grade utili- 
zing past records (the. definition of priority will be left to 
individual schools). 

2) I'lhere available, the Title I needs assessment will be used to 
help establish priorities. 

3) All teachers within the school will be made aware of this list 
and asked to react in terms of tlie priority listing. 

4) These reactions will be compiled and finalized into a projected 
list frm which the caseload will be taken. 

5) Later admissions to the projected caseload will be on a need 
basis. 

Objective 7: One full day will be used to plan and write objectives for 
each child involved in prescriptive programnr'ng. 
Activities : 

1) About 1/2 day will be used to obtain baseline data. 

a. Observe child-teacher interaction in the classroom. 

b. Observe child-peer interaction. 

c. Review cuiiiulative folder. 

d. Secure time on task data. 

e. Summarize prior assessment{s) . 

f. Evaluate cliild directly through criterion referenced, 
standardized, and affective tests and Questionnaires, 
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2) Review baseline data in general staffing: (about 1 hour). 
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The P.R.T. and teacher(s) involved will write a prescription 
based on child^s weakness and strengths (about 2 hours). 

a. Each participant will summarize information froin their 
area. 

b. The P.R.T, will function as facilitator as well as 
participant. 

c. Other ERD.C staff will be involved, as needed. 

d. A pre;^:riptive plan will be written with stated objec- 
tives signed by all participants. 

e. The prescriptive plan will include specific mention of 
appropriate methods and materials under each objective. 

f. Each participant will receive a copy. 

Results will be communicated with the coordinator from eacli 
school-,^ 

a. The P.R.T. will monitor and evaluate presc^^iptions once 
per week for each student in her caseload (in schools . 
purchasing at least 18 days of service per year), 

b- The monitoring phase will be delegated to the contact 
person or his designate in schools not visited by the 
P.R.T, at least once per v/eek. 
Activities: 

]A) P.R.T wi 11 schedule conferences with all persons involved in 
the daily educational program, including the student. 

2A) Objectives, materials, and procedures will be evaluated and 
new^ objectives set for the following week (if needed) on-going 
acti vi ties : 

a • RcCor d of child's responses (attitude and behavior). 

b. Record of teacher responses. 

c. Record of materials matched to prescription* 

d. Record of revised objectives relative to child's progress. 

3A) Each teacherf/^ving a student involved in the prescriptive process 
will set aside 30 minutes per week for consultation with P.R.T. 
This schedule will be given to the contact person and each P.R.T. 
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IB) The P.R.T, and contact person will devise a method of 
reporting biv-^eekly monitoring. 

2B) The P.R.T. and contact person will arrange a P.R.T agenda 
related to on-going monitoring. 

3B) The P.R.T, will evaluate objectives, methods, and materials 
and reviork objectives and goals as needed. 

Objective 9: The P.R.T. will conduct a summary evaluation for each pre- 
scriptive program no longer than 4 1/2 mcnths after its onset. 
Activities : 

1) Objectives will be checked in relation to original goals and 
baseline data. 

2) Conferences and staffings will be arranged. 

3) A narrative summary will be written by P.R.T. and distributed 
to all personnel involved. 

4) End of the year evaluation will use the same procedure; 
hov/ever, all personnel involved will be asked to write a narra- 
tive paragraph describing process. 

GOAL 3: Conduct a Product Evaluation of P.R.T. - RPIMC Functions. 

Objective 1: Fifty percent of, a random sample of 30 students served in the 
second year of the project (1971-72) will be rated by teachers 
to have maintained the gains made during that year. 
Activities: 

1) List all students who participated in the 1971 -72 program 
by town. 

2) Check the list to exclude those who have moved. 

3) Randomly select 30 students from this list. 

4) Show the new teacher copies of the 1971-72 Child Progress 
Report and Summary. 

5) Have new teacher complete evaluative questionnaire rating 
current progress in relation to original objectives (by 
February 1 , 1973). 
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6) Tabulate results and compare to criterion levels specified 
above . 
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Objective 2: Seventy percent of students involved in intensive pre- 
scriptive programs dealing with basic skills (i.e. reading, 
math, language, perceptual-motor development) will meet 
the objectives set. • 
Actfivi ties : 

1) The selection criterion will include: any child. perceived 
by teachers and validated by P.R.T.'s as being most in need 

of special help; teacher and a tutor's willingness to partici- 
pate in program; children at primary level will be givon 
priority. 

2) Baseline data will include a common fund of criterion 
referenced tests plus classroom observations, data from 
cumulative folder; and records of previous assessment. 
Criterion referenced tests will be used on a pre-during-post 
basis . 

3) Each individualized program will be written, monitored, and 
evaluated as specified in the section under process evalua- 
tion above. 

4) Objectives will be written realistically taking estimates of 
the child's potential for learning into account. Other ERDC 
specialists will be involved in writing prescriptions when 
possible. 

5) The Wide Range Achievement Test will be administered on a 
pre-post test basis as a validating instrument. 

6) Teacher and coordinator questionnaires will also be used as 
validating instruments. 

7) Specification of forms and time line for data collection will 
be completed by September 1, 1972. 

8) Specification of research design to acconunoGQ te and analyze 
data will be completed by September 1, 1972. 

9) Accurate records will be maintained documenting the child's 
performance in relation to criterion levels. 

10) An over-all tabulation of percent of students meeting 
objectives will be computed at the end of the 1972-73 school 
year. 

11) Data from validating instruments will be computed to match 
achievement of objectives against external criteria. 
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Objective 3: Fifty percent of children involved in the prescriptive 

program will demonstrate significant positive attitudinal 
change (on a standard test measuring^ affect) when their 
performance is compared on a pre-post basis. 
Activities: 

1) Select the affective test preferred after reviewing those 
available (i.e, School f-tarale Test, Self Appraisal Inventory, 
Minnesota School Affect Assessment; "My Class Inventory") 

by June 15, 1972. 

2) Prescriptions will be written to include focus on attit"de 
change. 

3) Administer the selected instrument to all students partici- 
pating on a pre-post basis. 

4) Tabulate results fortbe entire sample by June of 1973. 



5) Compare result?^o cri terT'atLJjii/els specified by using a 
t~test. 

Objective 4: Fifty percent of a random sample of teachers with students 
involved in the prescriptive programs will demonstrate more 
and better use of positive reinforcement as measured by 
standard ratings of video tape samples taken at the beginning 
and end of the child's program. 
Activities: 

1} Develop teacher rating form for positive reinforcement by 
June 1 5, 1972. This can be done as part of a 'niini-lesson" 
in-service with Dr. Virginia Broivn on June 5tli and 6th, 

2) Video tape teacher-^:hi Id interaction at the beginning and 
near end of child's program. 

3) Have two non-involved F:RDC specialists rate teacher-child 
interaction without knowing whether samples were of pre 
or post test (by June, 1973). 

4) Tabulate results and compare to criterion levels. 
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Evaluation 

GOAL 1 
Objective .1 

A comparison of the objective goals with actual piirchase orders in 1 972-73 
was made in May of 1973 and the percentage of how often the two coincided was 
calculated and checked as to whether cr not it net the 75^u coincidence rate 
which was stated in the goe-,! for this objective. 

The objective as 'Stated was not i.iet in regards to replacenient , 1.5% actual 
vs 10%, because the need was net realized as GApected, The 5o% for materials 
in the areas of early childhood readiness, speech and language development, and 
perceptual rator development also niissed its goal as only 40.54/b of the money 
was spent in this area. This varie."^. .75% greater than the tolerances set up in 
.the design. The specific skills deficit area was well within the goal para- 
ir.eter set for it as 42.71/i of the iiioney was spent ii» this area. The remainder 
of the money was spent in otjier areas of need accorcing to staff request of 
cnildren and on teacner needs and aii;ounted to 15,47?^. 

A significant change in usage was noted in, the RPIMC as shows by Appendix 
A which compares March and April of both 1972 and 1973. it was staged by the 
RPIf'iC staff that much of t'leir ordering was based on current demands upon the 
center by the users. It is felt, therefore, that the goal was met as well as 
possible without being detriinental to the project. 

Objective 2 ' 

After preliminary investigation of the Oletha System Update during June of 
1972, by the RPIivJ staff, it was found that the system was not adequate for 
present RPIiC needs. The major problem found with the Oletha Update was the 
cataloguing of ma'jerials no longer available while not cataloguing many other 
items now in tho RPIMC, On further study during the year, it was decided that 
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the Oletha system would aid considerably in facilitating smooth transition 
during any future turnover in RPIMC staff or utilizing non-professional staff. 
The Oletha system was, therefore, purchased by the RPIMC. 

Objective 3 . . 

A random sample of one v;eek per month was drawn in April, 1973 , and a count 
of those ordered for prescriptive purposes was made to determine if 75% of the 
materials were actually used as a part of the prescriptive process. 

The P.R.T.'s were found to order 68% of the time for prescriptive purposes 
while the remainder of the staff ordered 77% of the time prescriptively. The 
total order rate was 70% fc;r prescriptive purposes ivhich was less than toe 75% 
goal which was hoped for. It seems, however, that whether or no't the data was " 
ordered for one or two children the teachers utilized the material as they saw 
fit. The random sample of 250 cards were drawn from the return card questionnaires 
filled out by teachers (Appendix B). The responses showed that on an average 
7.76 children used each material sent cut. 

GOAL 2 
Objective 1 

A questionnaire -was given to a random sample of 20 participating school 
principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of 
1972. A role definition v/as completed and agread upon as a clear and de- 
finitive cefinition by the P.R.T.'s and the project director (Appendix E). 
The dissemination of the role definition was fairly thorough as 90% of the 
responding principals (Appendix C) and 97% of the ERDC staff (Appendix D) 
responded that they had been made aware of the P-R.T, role. 

Objective 2 

The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ) 
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(Appendix F) was sent to participating sciiooi principals, in May of 1973. 
Success of this objective v/as determined by the responses to Questions 5, 7 
and 8 in the PRTEQ. Also available was a listing of a 1 I works-hops conducted 
by each P.R.T. cind alliea ERDC staff and the topics of tfiese workshops. This 
list was conipc to the response of the principals to QL;LStion 2 in the P.R.T*. 
Inquiry Questionnaire (Appendix C) to futher. probe how well the intent of the 
objective was met. 

The principals indicated tr.at fonrial !iiGeti:"iC;s were cciiducted (16 of "17 
responding) and that these nieetings met the neoos of their schools (13 of 16, 
responding). Only six of fifteen responding principals saics tliat there were 
two or more meetings held in their school (Appendix F, Question 8). The P.R.T's 
and RPIMC staff docunicnted their workshops (Appendix G) and indicated that 17 
of the 41 schools whicii received a workshop had two or n'.ore, however ^ 73 work- 

shopr> were held in the 37 schools served by tiie P.R.T. 's pl'r, four additional 
schools (these latter worksiiops were given by RPIMC staff). Much of the vari- 
aoility seems to be a function of tii:ie; the P.R.T. is sold into a given school. 

Objective 3 

A vast majority of the principals indicated to the P.R.T. 's and ERDC that 

ihey did not want out of school workshops this year due to the tin^.e consumed by 

the human relations course most of them were having conducted at their schools. 

Objective 4 * 

A question concerning in-service given ana ultimate success of each contact 
person was asked of the P.R.T. in an interview (Appendix G) during April, 1973 by 
the evaluator. The results of the Contact Person Questionnaire (Appendix H) sent 
out to all contact persons in May, 1073, and tne results of Questions 1 and 2 
in^the PRTEQ (Appendix C), completed by all principals in participating schools 
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colkcted during May, 1 973, was used to evalua'co tfiis objective. Each of these 
questions Were tabulated by school and for the total saiiiple.- 

The P.R.T.'"S said that tney nad 2u foni.a! ccr.tact ■ j:co;)lc in tiie schools, 
25 of which were in-serviced (Appendix G, Questions Sand 4). Twenty-four of the 
contact people responded, all of whom said that trjiey had .^idequate in-service 
and only one felt that he lacked understanding of the job (Appendix H, Questions 
1 and 4}. Only 73% felt that the role they played was adequately fulfilled 

even though they enjoyed tne job (Appendfx H, Quer.tions 2 and 3), 

Tne principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix 
F) agreed witn tne contact persons in that 94 felt that in-service vas adequ';ite 
for contact people while felt their contact person was effective. 

Objective 5 

A packet of the completed mini lesson(Apprrndix I) is the proof of develop- 
ir.ent of such- In an interview with the P.R.T,':.^ (Appendix G), in April by tne 
evaluator, a question was asked of the P,R/>\ to aetenriine whether the mini lessons 
were used and found useful after developinent . Five mini lessons were! ccmple ted 
and all of the P.R.T.'s responded that all of the mini lessons developed had been 
useful either to themselves o-r in aiding teacner;. 

Objective 5 ■ 

The actual priority list for each school an-d an agreeii.ent between P.R.T.'s 

and each scho'ol regarding the number of children f^erved will be usea to determine 

if this objective was met. A p^rcenta^^e of priority lists versus the number of 
schools served will be calculated with a 752 completion rate being the criterion 
for success. 

Only 28 of the 37 or 76% of the schools served had their staff and the P.R.T. 

develop a priority listing of thei r students (Appendix J). This does meet the 




^"erion set for the project. 



14 

Objective 7 

The baseline data section of the Child Progress Report (Appendix K) v/as 
used to determine if baseline data v/as used by the P.R.T.''s for diasnosing each 
child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L) 
provided information as to whether or not teachers participated in the prescrip- 
tions. The Chi Id-Teacner Questionnaire was aur.:inisterec to all teachers with 
case study children during Kay, 1973. A percentage of •tlie nur*ber of case 
studies involving the appropriate teacher(5) was calculated with 70^ being tne 
criterion determining success. The tine available versus time needed for the 
P.R.T. for assessing eacn child was determined in an interview conducted by the 
evaluator with the P.R.T. in April, 1973. 

All of the case studies had baseline data collected on them (Appendix K). 
Also, 98% of the teachers responding on the Child-Teacher Questionnaire said they 
were involved in writing the prescription. Tnese meet the criterion set for this 
part of the objective. Three of the five P.R.T. 's said that time to do good 
child assessRients was lacking in all or part o^ their scr.ools. The P.R.T. 's 
indicated that large schools :.iust buy i::ore tviro; one P,ri.T. suggested 25 days 
(Tiinimum while another suggestea one day per wei^k. 

Objective 8 

The Oated Log in the Child Progress Report (Appendix K) contains informa- 
tion concerning frequency of child case contact by the P.R.T. This data was 
taken from the year end P.R.T. Report (Appendix K) and a collective percentage 
of how often cases had weekly review v/as calculated. To determine how well 
this has worked in helping the child and as a practical working arrangement 
information- was collected in the P.R.T. Interview by the evaluator in April, 
1973 . 
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According to trie P»R»T* Log (Appendix K.) each child was monitored once 
each month by the P.R.T. The P.R.T.'s felt that only 26 children were monitored 
twice a month by a P.R.T, (Appendix G) but that rany of the children were monitored 
by the contact person also. Four of the five P»R»T/s believed that the moni- 
toring was helpful to the child (Appendix G). Kuch of the problem with monitor- 
ing was expressed by the P.R.T.'s to be not enough time in each school. 

Objective 9 

The substantiating data as tc whether or not the report v/as written after 
4 1/2 months was tne reports themselves which were sent to the evaluator 4 1/2 
months after the case study was reported to the evaluator as started. To 
determine if all involved personnel were contributors to the report a question 
discerning such was included in both the Child-Teacher Questionnaire (Appendix L) 
and the Contact Person Questionnaire (Appendix M) and the P.R.T.'s included a 
statement of such in the evaluation section of the Child Progress Report (Appendix 
K). A percentage of tne number of times all three (Teacher, Contact Person, and 

P,Pv.TO agreed that all involved personnel contributed to the final report 
was calculated. 

This objective was discarded due to the paper work included and time 
involved. 

GOAL 3 
Objective 1 

A random sample of 30 cniidren, who have remained at the same school was 
drawn from the case studies of 1971-72. Twenty-three of 25 case children were 
reported to have remained the same or improved. One case child had a major loss 
of knowledge while the other child was somewnat poorer than in the spring of 
1972, 
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Objective 2 

Baseline data^, objectives, program modifications, principal evaljation and 
P.R.T. final evaluation which is all docurjented on the Child Progress Report 
(Appendix K) was studied and tabulated. The teacher of the case study child rated 
how she feels the pro^arn has succeeded with the child in the Child-Teacher 
Questionnaire (Appendix L). The percentage of successful case studies as agreed 
upon by the P.R.T. , principal and teacher was then computed to deterriine if the 
70% objective was met. The WRAT was then studied on a pre-post basis to deter- 
mine average child academic growth as measured by a standardi2ed measure of 
achievement. 

Only 44% (Appendix K) of the case study children met all of their objectives 
however, 83% of all objectives set were met (Appendix K). Of all these sets 
of objectives set for each child the principal and P.R.T. felt that ^00% were 
appropriate (Appendix K), while the teachers felt that 9^% were appropriate for 
the child (Appendix L). It seeriS as if social iri;p ro vement has been more success- 
ful under xhis program as ovCir 907. or the children were seen as having made 
substantial gains in this area by principals, teachers, and P.R.T. (Appendices 
K and L). The principals and P.R.T.*s viewed the acade:;iic gain for each child 
to have placed 605^ of the children at or near grade level (Appendix K). WRAT 
scores pre vSind post treatment showed an average .82% gain per child (Appendix K) 
which is more than •19 per i:;onth growth as the average case was 5.5 months long 
(Appendix K). 

Objective 3 

All of the case study children had a self-appraisal inventory (Appendix M) 
administered by the P.R.T. on a pre-post case study basis. These inventories 
were tabulated and difference score was computed. Each child's pre-post 

ERLC 



17 



difference was then scrutinized and a percentage of those having significant 
changes was calculated. 

The average change from the pre to post assessment was a rise from 31,7 to 
35*89 in self concept (Appendix K). The percentage showing gains in self con- 
cept was 73% (Appendix K). 

Objective 4 

The evaluation question is: 

1) Did 50% of the teachers saa^pled improve and increase their 
use of positive reinforcenient? 
This objective was not accomplished due to lack of cooperation fro:n schools 
and lack of video tape equipment available. 
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Conclusions and Recommendations 

The "Instructional Materials Center^ project was designed to set up a 
process by which children with learning disabilities would be aided both in the 
affective and cognitive domains. With this in mind, I feel that the project 
has been successful even though some of the objectives set up were not met. I 
feel the objectives not met were exploratory in the process domain and did not 
spell failure to the ultimate consui.ier (the child). The project has greatly 
aided the children involved in the project case load. It has also given teachers 
a broader perspective on materials available and their usage. Thus, the three 
years of the project will have a future impact if it died tomorrow. 

The project is not folding due to the end of the project under Title III 
funding. The schools and Southwest-West Central Educational Research and 
Development Council (ERDC) are maintaining the project. Also, other people in 
ERDC are utilizing information gained from the project. It is these tv^o 
facts which probably spell out the project's success even better than the formal 
evaluation. 

This process could be used anywhere in multiple school settings where schools 
are willing to cooperate in the use of personnel and materials or in a very large 
school district. Some changes which^ might make it more effective would be hav- 
ing the prescriptive resource teacher (P.R.T.) in the schools at least bi-weekly 
and more often in large schools, and insure the P*R.T. a contact person in each 
school who nas functioning with the P.R.T. as part of their formal duties and 
free time to do so. 
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DETAILED REPORT 

Identification 

Project Sponsor Is Southwest-West Central Educational 
Research and Development Council (SW-WC ERDC) with 
headquarters in V/lllmar, Minnesota. 



80 school districts in Southv^est and IJest Central 
Minnesota are members of SW-UC ERDC 



Target Population 

4,745 kindergarten 
3U922 1 - 6 grades 

34,175 students 
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Project Objectives and Activities 

GOAL 1: The operational efficiency of the RPIMC vn'll be demonstrably Improved 
in 1972-73- 

Objective 1: Because of demand patterns exhibite(i* during the first two 
years of service 55^^ of the materials purchased in 1972-73 
vn'll focus in trie areas of early childhood readiness, speech 
and language development, and p<^rceptual motor development, 
35% will focus on specific skill deficits (i.e. reading 
comprehension, phonics, math, etc.), and 10% will be used 
for replacements. 
Activities: 

1) Complete analysis of materials usag^ in 1971-72 (already done). 

2) Delineate areas of greatest demand (already done). 

3) Purchase new materials according to demand pattc-rns (see objective) 

4) Purchase materials in tnree installments (August, November, 
February) to allow for changing patterns of demand. 

The evaluation question is: 

1) Will materials purchased in 1972-73 be consistent with demand 
patterns of 1971-72? 
A comparison of the objective goals with actual purchase orders in 1972-73 
was made in May of 1973 and the percentage of how often the two coincided was 
calculated and checked as to whether or not it met the 75% coincidence rate 
which v/as stated in the goal for this objective. 

Objective 2: The Oletha system, used to retrieve materials from 1970-72, 
will be modified to accommodate the materials not catalogued 
ynder it. 
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Activities: 

1) Develop system of categorizing materials from Oletha. 

2) Catalog new materials according to category, grade level, and 
format. 

3) Shelve materials according to category. 

4) Change materials request forms from Oletha code numbers to 
written categories (i.e. specific ski^l, formate, grade levels). 

5) Find materials being ordered by using category, and then accession 
number, title, publisher if needed. 

6) Pull approximate'ly 5 pieces of material per request. 

7) Sign on check-out card to staff member and school personnel. 

8) File cards and distribute materials to each service center 
and then to scnools . 

The evaluation question is: 

1} Was the modified Oletha system installed? 

After pr/^liminary investigation of the Oletha System Update during June of 
1972, by the RPIiiC staff, it was found that the sysiem was not adequate for 
present RPIMC needs. The major problem found with the Oletha Update was the 
cataloguing of materials no longer available while not cataloguing many other 
items now in the RPIMC. On further study during the year, it was decided that 
the Oletha system would aid considerably in facilitating smooth transition 
during any future turnover in RPIMC staff or utilizing non-professional staff. 
The Oletha system was, therefore, purchased by the RPIMC. 

Objective 3: Seventy-five percent or more of RPIKC materials will be used in 
prescriptive programs for specific children in 1972-73. 
Activities: 

1) This objective v^ill be discussed and clarified for all ERDC 
staff using materials. 
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2) Private schools usiny RPIMC materials will be apprised of 
this objective. 

3) General orders for materials will be processed selectively. 

4) P.R.TJs and other ERDC staff will specifically gear materials 
usage to prescriptive process. 

5) Supportive documentation (statei.ient) will accompany requests for 
materials used non-prescriptively (i.e. for large groups, or 
for demonstration, etc.) 

5) Request forms vnll have box to check if materials used prescrip- 
tive ly. 

The evaluation question is: 

1) Were 757. of the materials requested in 1972-73 used as part 
of a prescriptive process? 
A random sample of one week per month was drawn in April, 1973, and a count 
of those ordered for prescriptive purposes was made to deter;nine if 75% of the 
materials were actually used as a part of the prescriptive process. 

GOAL 2: Conduct a process evaluation of the P.R.T. role. 
Communications 

Objective 1: The P.R.T.*s and Program Director will clearly define and 

explain the currently accepted P.R.T. role to all ERDC staff 
and all appropriate public school staff by September 15, 1972. 
Activiti es: 

1) Develop questionnaire on P.R.T. role (April, 1972) 

2} Seek out perceptions of P-R.T. role on part of school staff: 
P.R.T.'s, Program Director, ERDC staff through questionnaire 
(May, 1972). 

3) Reach consensual decision on P.R.T. role definition, 

4) Put this in written form (June 15, 1972). 

5) Send written copies of role definition to school adriainistrators. 
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6) Review and discuss revised P,RJ, role at full ERDC staff 
meeting (August, 1972). 

7) Orient new P,R,T.'s hired in 1972-73 to role (by September 1, 
1972). 

8) Schedule individual iiieetings with school administrators and 
contact: persofi in schools to explain role, 

9) Use workshops and in-service to review and explain their role 
in the schools (August, September, 1972), 

The evaluation questions ar^: 

1) Was a role definition clearly defined for the P,R,T,'s? 

2) Was it satisfactorily disseminated and explained to schools 
and ERDC staff by October 1, 1972? 

A questionnaire was given to a random sample of 20 participating school 
principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of 
1972. A role definition was completed and agreed upon as a clear and de- 
finitive definition by the P,R.,T,'s and the project director. 

Objective 2: The prescriptive resource teacher will conduct a minimum of 
two formal in-service meetings in each school on topics or 
programs related to the educational needs of that school. 
Activities: 

1) In-service topics will be requested from each school through 
questionnaires, 

2) Demonstrate and explain new material, or programs that arrive 
at the RPIMC. 

3) Provide information on the format of new educational programs, 

4) Demonstrate teaching techniques appropriate to the group being 
in-serviced, 

5) The P,R.T. will demonstrate appropriate teaching techniques to 
the tutors and teachers of case load children, 

5) The P.R.T. will be available as the resource person to plan 
Q and advise on new programs for the school. 
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. The evaluation questions are: 

1) Were at least two formal in-service meetings held at each 
school ? 

2) Did the in-service meetings meet the needs of each school? 
The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ) 

(Appendix F) v/as sent to participating school principals in May of 1973. 
Success of this objective was determined by the responses to Questions 5, 7 
and 8 in the PRTEQ. Also available was a listing of all workshops conducted 
by each P.R.T. and allied ERDC staff and the topics of tnese workshops. This 
list was compared to the response of the principals to Question 2 in the P.R.T. 
Inquiry Questionnaire (Appendix C) to futher probe how well the intent of the 
objective was met. 

: Objective 3-: Each P,Fh\T. will offer at least two in-service programs for 
all school persom.el within her service center area. 
Activities: 

1) P.R.T/s and appropriate ERDC staff meet and plan at least 
5 in-service programs by August of 1972. 

2) Questionnaires Will be given to school staff listing options 
and providing space for additions. 

3) Questionnaires collected from contact people at a September 
meeting . 

4) Dates will be set for workshops and invitations sent to 
schools. 

* 5) Evaluative questionnaires will be completed following each 
workshop. 



The evaluation question is: 

1) Were at least tv/o workshops held for all schools within each 
service center area? 

A vast majority of the principals indicated to theP.R.T.'s and ERDC that 

Jiuman relations course.-most of them were having conducted at their schools, 



did not want out of school workshops this year due to the time consumed by 
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Objective 4: The ERDC Center staff and school administration will in- 
service the contact person in each school so he/she. can 
actively iinpleinent the coordination of P.R.T. functions. 
Activities: 

1) Specify contact person for current year at each level 
(elementary and secondary) in each school. 

2) Elicit support of school adir.inistration for in-service. 

3) Set in-service dates. 

4) Involve non-P.R.T. Service Center staff. 

5) Explain coordination activities to contact person. 

a. Defining school expectations in relation to P.R.T. 
role. 

b. Setting specific goals and objectives for P.R.T. in 
each school . 

c. Set priori ties . 

d. Schedule and have staff meetings. 

e. Monitor highly structured educational programs. 

The evaluation questions are: 

1) Did tlie contact person receive appropriate in-service? 

2) Did the contact person provide effective coordination? 

A question concerning in-service given and ultimate success of each contact 

person was asked of the P.R.T. in an interview (Appendix G) during April., 1973 by 

the evaluator. The results of the Contact Person Questionnaire (Appendix H) sent 

out to all contact persons in Kay, 1973, and the results of Questions 1 and 2 

in the PRTEQ (Appendix C), completed by all principals in participating schools 

collected during May, 1973, was used to evaluate this objective. Each of these 

questions were tabulated by school and for the total sample. 
O 
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Objective 5: A battery of short "mini lessons" will be developed by the 
P.R.T.'s in which severril different methods and materials 
v/ill be used in 1972-73 for purposes of diagnosis and 
demonstration. 
Activities: 

1) An outside consultant v/ill help the P.R.T.'s develop mini 
lessons on June 5th and 6th of 1972. 

2) The P.R.T.'s will formalize this battery of small diagnostic 
lessons by August 3Cth of 1972. 

3) The P.R.T.'s will practice thcse techniques deir.onstrating among 
themselves proper use of each method. 

4) The P.R.T.'s will use this battery as an important part of 
the diagnosis of children with learning problems. 

The evaluation questions are: 

1) Was a battery of mini lessons developed? 

2) If mini lessons were developed were they used and found 
useful after development? 

A packet of the completed mini lesson(Appendix I) is the proof of develop- 
ment of such. In an interview with the P.R.T.'s (Appendix G), in April by the 
evaluator, a question was asked of the P.R.T. to determine whether the mini lessons 
v;ere used and found useful after development- 

Objective 6: The P.R.T. in conjunction with the principal and/or contact 
person in individual schools will compile a tentative list 
of candidates for a caseload by considering the amount of 
time the P.R.T. will be in the school. 
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Activities: 

1) This list vnll be made in order of priorities by grade utili- 
zing past records (the definition of priority will be left to 
individual schools). 

2) llhere avail ablej the Title I needs assessment will be used to 
help establish priorities. 

3) All teachers within the school will be rr.ade aware of this list 
and asJ;ed to react in ter.Tis of the priority listing. 

4) These reactions will be coiv.piled and finalized into a projected 
list fro:n which the caseload will be taken. 

5) Later admissions to the projected caseload will be on a need 
basis . 

The evaluation question is: 

1) Was a priority list of children needing prescriptive services 
established for each school? 
The actual priority list for each school and an agrecuient between P.R.T.^s 
and each school regarding the nurnber of childre.^ served will be used to determine 
if this objective was met. A percentage of priority lists versus the number of 
schools served will be calculated wiih a 75% completion rate being the criterion 
for success. 

Objective 7: One full day will be used to plan and v/rite objectives for 
each child involved in prescriptive prograninning. 
Activities: 

About 1/2 day will be used to obtain baseline data. * 

a. Observe child-teacher interaction in the classrooiD. 

b. Observe child-peer interaction. 

c. Revievv cumulative folder, 
Q. Secure tii^ie on task data. 

e. Summarize prior assessr.ent(s). 

f. Evaluate child directly through criterion referenced, 
standardized, and affective tests and questionnaires. 

Review baseline data in general staffing: (about 1 hour). 
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3) The P.R.T. and teacher(s) involved will v^^rite a prescription 
based on child's weakness and strengths (about 2 hours). 

a. Each participant will summarize information from their 

area- 
fa. The P,R,T. win function as facilitator as v^ell as 

participant. 

c. Other ERDC staff will be involved, as needed. 

d. A prescriptive plan will be written with stated objec- 
tives signed by all participants. 

e. The prescriptive plan will include specific mention of 
appropriate methods and materials under each objective. 

f. Each participant will receive a copy. 

4) Results will be coirjnunicated with the coordinator from each 
school. 

The evaluation questions are: 

1) Were baseline data used in writing each prescription? 

2) Did all involved teachers participate in writing the pre- 
scription? 

3) Did the P.R-T. feel she had adequate time to assess each 
child? 

The baseline data section of the Child Progress Report (Appendix K) was 
used to determine if baseline data was used by the P.R.T-'s for diagnosing each 
child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L) 
provided information as to whether or not teachers participated in the prescrip- 
tions. The Child-Teacher Questionnaire was administered to all teachers with 
case study children during Kiay, 1973. A percentage of the number of case 
studies involving the appropriate T:eacher(s) was calculated with 70^ being the 
criterion determining success. The time available versus time needed for the 
P.R.T. for assessing each child was determined in an interview conducted by the 
evaluator with the P.R.T. in April, 1973. 
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Objective 8: a. The P.R.T. will monitor and evaluate prescriptions once 

per week for each student in her caseload (in schools 
purchasing at least IS days of service per year). 
The monitoring phase will be delegated to the contact 
person or his designate in schools not visited by the 
P.R.T. at least once per \/eek. 

Activities: 

lA) P.R.T v/ill schedule conferences with all persons involved in 
the daily educational prograra, including the student. 

2A) Objectives, ir.aterials* and procedures v/ill be evaluated and 

new objectives set for the following week {if needed) on-going 
acti vi ties : 

a. Record of child's responses (attitude and behavior). 

b. Record of teacher responses. 

c. Record of materials h^atched to prescrip^;ion. 

d. Record of revised objectives relative to child's progress. 

3A) Each teacherhaving a student involved in the prescriptive process 
wiK set aside 30 minutes per v;eek for consultation with P.R.T. 
This schedule will be given to the contact person and each P.R.T. 



IB) The P.R.T. and contact person will devise a method of 
reporting biweekly monitoring. 

2B) The P.R.T. and contact person will arrange a P.R.T agenda 
related to on-going monitoring. 

3B) The P.R.T. will evaluate objectives, n^ethods, and materials 
and rework objectives ano goals as needed. 

The evaluation question is: 

1) Was each child's prescriptive program monitored at least once 
per week and altered as needed either by a P^R.T. or by a 
contact person designated by tne school? 
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The Dated Log in the Child Progress Report (Appendix K) contains informa- 
tion concerning frequency of child case contact by the P.R.T. This data was 
taken from the year end P.R.T. Report (Appendix K) and a collective percentage 
of how often cases had weekly review was calculated. To determine how well 
this has worked in helping the child and as a practical working arrangement 
information was collected in the P.R.T, Interview by the evaluator in April, 
1973. 

Objective 9r The P.R.T. will conduct a summary evaluation for each pre- 
scriptive program no longer than 4 1/2 months after its onset. 
Activities; 

1) Objectives will be checked in relation to original goals and 
baseline data, 

2) Conferences and staff ings will be arranged, 

3) A narrative summary will be written by P,R,T. and distributed 
to all personnel involvecl, 

4) End of the year evaluation will use the same procedure; 
however » all personnel involved will be asked to write a narra- 
tive paragrapii describing process. 

The evalu^ition questions are: 

1) Were summary reports written for each child case study involved 
in the P.R.T. prescriptive programing 4 1/2 months after its 
onset? 

2) Did all Involved personnel contribute to the case study summary? 
The substantiating data as to whether or not the report was written after 

4 1/2 months was the reports themselves which were sent to the evaluator 4 1/2 
n^onths after the case study was reported to tne evaluator as started- To 
determine if all involved personnel were contributors to the report a question 
discerning such was included in both the Child-Teacher Questionnaire (Appendix L) 
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and the Contact Person Questionnaire (Appendix li) and the P.R.T/s included a 
statement of such in the evaluation section of the Child Progress Rep^)rt (Appendix 
K), A percentage of the nuihber of tiroes all three (Teacher, Contact Person, and 

P.R.T.) agreed that all involved personnel contributed to the final report 
was calculated. 

This objective was discarded due to the paper v;ork included and ti^r^e 
involved. 

GOAL 3: Conduct a Product Evaluation of ?,R.T. - RPI.'^X Functions. 

Objective 1: Fifty percent of a randcn; sa.r.ple of 30 students served in the 
second year of the projecc (1971-72) will be rated by teachers 
to have maintained the gains made during that year. 
Activities: 

1) List all fitudents who participated in the 1971 -72 program 
by town. 

2) Cueck the list to exclude those who have moved. 

3) Randomly select 30 students fro:n this list. 

4} Show the new teacher copies of the 1971-72 Child Progress 
Report and Samiary, 

5) Have Vicw toc^cher co;.iplete evaluative questionnaire rating 
current progress in relation to original objectives (by 
February 1 , 1973). 

6) Tabulate results and compare to criterion levels specified 
above. 

The evaluation question is: 

1) Did 50% of a random sar.ple of 30 children, who were case study 
children during the 1971-72 school year, r.aintain their gains 
during the sunmer of 1972? 
A random sample of 30 cnildren, who have ren,ained at the sarae school was 
drawn from the case studies of 1971-72. 
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Objective 2: Seventy percent of students involved in intensive pre- 
scriptive programs dealing with basic skills (i.e. reading, 
math, language, perceptual -n;otor development) will meet, 
the objectives set. 
Activities: 

1) The selection criterion will include: any child perceived 
by teachers and validated by P.R.T/s as being r.iost in need 

of special nelp; leachcr and a tutor *s willingness to partici- 
pate in program; children at primary level will be given 
priority. 

2) Baseline data will include a common fund of criterion 
referenced tests plus classroom observations, data from 
cumulative folder; and records of previous assessment. 
Criterion referenced tests will be used on a pre-during-post 
basis. 

3) Each individualized program will be written, monitored, and 
evaluated as specified in the section under process evalua- 
tion above. 

4) Objectives will be written realistically taking estimates of 
the child's potential for learning into account. Other ERDC 
specialists will be involved in writing prescriptions when 
possible. 

5) The Wide Range Achievement Test will be administered on a 
pre-post test basis as a validating instrument. 

6) Teacher and coordinator questionnaires v/ill also be used as 
validating instruments. 

7) Specification of forms and time line for data collection will 
be completed by September 1, 1972. 

8) Specification of research design to accommodate and analyze 
data will be completed by September 1, 1972. 

■ 9) Accuratr? records will be maintained documenting the child*s 
performance in relation to criterion levels. 

10) An over-all tabulation of percent of students meeting 
objectives will be computed at the end of the 1972-73 school 
year, 

11) Data from validating instruments will be computed to match 
achievement of objectives against external criteria. 
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The evaluation questions are: 

1) Did 70% of involved students inect the objectives specified? 

2) How much achieve^r.ent gain was shown on the Wide Range Achieve- 
ment Tests (WRAT)? 

Baseline data, objectives, program modifications, principal evaluation and 
P.R.T. final evaluation which is all docun^entod on the Child Progress Report 
(Appendix K) was studied and tabulated. The toucher of the case study child rated 
now she feels the progran has succeeded with tne child in the Child-Teacher 
Questionnaire {Appendix L). The percentage of successful case studies as agreed 
upon by the P.R.T., principal and teacher was tuen computed to detem;ine if the 
70% objective was met* The WRAT was then studied on a pre-post basis to deter-- 

mine average child academic growth as measured by a standardized measure of 

achievement. 

Objective 3: Fifty percent of children involved in the prescriptive 

program will demonstrate significant positive attitudinal 
change (on a standard test measuring affect) when their 
perforniance is compared on a pre-post basis. 
Activities: 

1) Select the affective test preferred after reviewing those 
available (i.e. School Morale Test, Self Appraisal Inventory, 
Minnesota School Affect Assessment; *'f-'y Class Inventory'*) 

by June 15, 1972. 

2) Prescriptions will be written to include focus on attitude 
change* 

3) Administer the selected instrument to all students partici- 
pating on a pre-post basis. 

4) Tabulate results for the entire sample by June of 1973. 

5) Compare results to criterion levels specified by using a 
t-test. 
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The evaluation quesiton is: 

1) Did 50% of the children have a positive attitudinal change 
toward themselves? 

All of the case study children had a self-appraisal inventory (Appendix M) 
administered by thu P.R.T. on a pre-post case study basis. These inventories 
were tabulated and difference score was computed. Each cnild's pre-post 
difference was then scrutinized and a porcentage of those having significant 
changes was calculated. 

Objective 4: Fifty percent of a random sample of teachers with students 
involved in the prescriptive programs will demonstrate more 
and better use of positive reinforcement as measured by 
standard ratings of video tape samples taken at the beginning 
and end of the child's program. 
Activities: 

1) Develop teacher rating form for positive reinforcement by 
June 15, 1972. This can be done as part of a "mini-lesson" 
in-service with Dr. Virginia 6rov;n on June 5th and 6th. 

2) Video tape teacher-child interaction at the beginning and 
near end of child's progra.r.. 

3) Have tivo non-involved ERDC specialists rate teacher-child 
interaction without knowing whether samples were of pre 
or post test (by June, 1973). 

4) Tabulate results and compare to criterion levels. 

The evaluation question is: 

1) Did 50% of the teachers sampled improve and increase their 
use of positive reinforcement? 
This objective was not accomplished due to lack of cooperation from schools 
and lack of video tape equipment available* 

O 
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Data 

GOAL 1 
Objective 1 

The evaluation question is: 

1) Will materials purchased in 1972-73 be consistent with demand 
patterns of 1971-72? 

A comparison of the objective goals with actual purchase orders in 1972-73 
was made in May of 1973 and the percentage of how often the two coincided was 
calculated and checked as to whether or not it met the 75% coincidence rate 
which was stated in the goal for this objective. 

The objective as stated was not met in regards to replacement, 1,5% actual 
vs 10%, because the need was not realized as expected. The SS7o for materials 
in the areas of early childhood readiness, speech and language development, and 
perceptual motor development also missed its goal as only 40,54% of the money 
was spent in this area. This varies .75% greater than the tolerances set up in 
the design. The specific skills deficit area was well within the goal para- 
meter set for it as 42.71% of the money was spent in this area. The remainder 
of the money was spent in other areas of need according to staff request of 
children and on teacher needs and amounted to 15,47%, 

A significant change in usage was noted in the RPIMC as shows by Appendix 
A which compares March and April of both 1972 and 1973. It was stated by the 
RPIMC staff that much of their ordering was based on current demands upon the 
center by the -users. It is felt, therefore, that the goal was met as well as 
possible without being detrimental to the project. 

Objective 2 

The evaluation question is: 

1) Was the modified Oletha system installed? 
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After preliminary investigation of ths Oletha System Update during June of 
1972, by the RPIMC staff, it was found that the system was not adequate for 
present RPIMC needs. The major problem found with the Oletha Update was the 
cataloguing of materials no longer available while not cataloguing many other 
items now in the RPIMC. On further study during the year, it was decided that 
the Oletha system would aid considerably in facilitating smooth transition 
during any future turnover in RPIMC staff or utilizing non-professional staff. 
The Oletha system was, therefore, purchased by the RPIMC. 

Objective 3 

The evaluation question is: 

1) Were 75% of the materials requested in 1972-73 used as part 
of a prescriptive process? 

A random sample of one week per month was drawn in April, 1973, and a count 
of those ordered for prescriptive purposes was made to determine if 75% of the 
materials were actually used as a part of the prescriptive process. 

The P.R.T.'s were found to order 68% of the time for prescriptive purposes 
while the remainder of the staff ordered 77% of the time prescriptively. The 
total order rate was 70% for prescriptive purposes which was less than the 75% 
goal which was hoped for. It seems, however, that whether or not the data was 
ordered for one or two children the teachers utilized the material as they saw 
fit. The random sample of 250 cards were drawn from the return card questionnaires 
filled out by teachers (Appendix B). The responses showed that on an average 
7.76 children used each material sent out. 

GOAL 2 
Objective 1 

The evaluation questions are: 

1) Was a role definition clearly defined for the P.R.T.'s? 

ERIC 



37 



2) Was it satisfactorily disseminated and explained to schools 
and ERDC staff by October 1, 1972? 
A questionnaire was given to a random sample of 20 participating school 
principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of 
1972. A role definition was completed and agreed upon as a clear and de- 
finitive definition by the P.R.T.'s and the project director (Appendix E). 
The dissemination of the role definition was fairly thorough as 90% of the 
responding principals (Appendix C) and 97% of the ERDC staff (Appendix D) 
responded that they had been made aware of the P,R.T. role. 

Objective 2 

The evaluation questions are: 

1) Were at least two formal in-service meetings held at each 
school? 

2) Did the in-service meetings meet the needs of each school? 
The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ) 

(Appendix F) was sent to participating school principals in May of 1973. 
Success of this objective was determined by the responses to Questions 5, 7 
and 8 in the PRTEQ. Also available was a listing of all workshops conducted 
by each P.R.T, and allied ERDC staff and the topics of these workshops. This 
list was compared to the response of the principals to Question 2 in the P.R.T. 
Inquiry Questionnaire (Appendix C) to father probe how well the intent of the 
objective was' met. 

The principals indicated that formal meetings were conducted (16 of 17 
responding) and that these meetings met the needs of their schools (13 of 15 
responding). Only six of fifteen responding principals said that there were 
two or more meetings held in their school (Appendix F, Question 8), The P.R.T's 
and RPIMC staff documented their; workshops (Appendix G) and indicated that 17 
gpj^Qhe 41 schools which received a workshop had two or more, however, 73 work- 
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shops were held in the 37 schools served by the P.R.T.'s plus four additional 
schools (these latter workshops were given by RPIMC staff). Much of the vari- 
ability seems to be a function of time; tho P.R.T, is sold into a given school. 

Objective 3 

The evaluation question is: 

1) Were at least two workshops held for all schools within each 
service center area? 
A vast majority of the principals irvJicated to the P.R.T.'s and ERDC that 
they did not want out of school workshops this year due to the time consumed by 
the human relations course most of them were havi ng conducted at their schools. 

Objective 4 

The evaluation questions are: 

1) Did the contact person receive appropriate in-service?. 

2) Did the contact person provide effective coordination? 

A question concerning in-service given and ultimate success of each contact 
person was asked of the P.R.T, in an interview (Appendix G) during April, 1973 by 
the evaluator. The results of the Contact Person Questionnaire (Appendix H) sent 
out to all contact persons in May, 1973, and the results of Questions 1 and 2 
in the PRTEQ (Appendix C), completed by all principals in participating schools 
collected during^ May, 1973, was used to evaluate this objective. Each of these 
questions were tabulated by school and for the total sample. 

The P.R.T.*s said that they had 28 formal contact people in the schools, 
26 of which were, i n-serviced (Appendix G, Questions 3and 4). Twenty-four of the 
contact people responded, all of whom said that they had adequate in-service 
and only one felt that he lacked understanding of the job (Appendix H, Questions 
1 and 4). Only 78% felt that the role they played was adequately fulfilled 
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even though they enjoyed the job (Appendix H, Questions 2 and 3). 

The principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix 
F) agreed with the contact persons in that 94% felt that in-service was adequate 
for contact people while 83% felt their contact person was effective. 

Objective 5 

The evaluation questions are: 

1) Was a battery of mini lessons developed? 

2) If mini lessons v^ere developed were they ustd and found 
useful after development? 

A packet of the completed mini lesson (Appendix I) is the proof of develop- - 
ment of such. In an interview with the P.R.T.'s (Appendix G), in April by the 
evaluator, a question was asked of the P.R.T. to determine whether the mini lessons 
were used and found useful after Gevelopr^ent Five mini lessons were completed 
and all of the P.R.T.'s responded that all of the mini lessons developed had been 
useful either to themselves or in aiding teachers. 

Objective 6 

The evaluation question is: 

1) Was a priority list of children needing prescriptive services 
established for each school? 
The actual priority list for each school and an agreement between P.R.T.'s 
and each school regarding the number of children served will be used to determine 
if this objective was met. A percentage of priority lists versus the number of 
schools served will be calculated with a 75% completion rate being the criterion 
for success. 

Only 28 of the 37 or 76% of the schools served had their staff and the P.R.T. 
develop a priority listing of their students (Appendix J). This does meet the 




"iterion set for the project. 
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Objective 7 . . 

The ev^luat^on^ questions 'a re: • 

1) Were baseline data used in writing each prescription? 

2) Did all .invol ved. teachers participate in writing the pre- 
scription? • 

3) Did the P.R.T. feel she had adequate time to assess each 
child? ^ 

The baseline data section of the Child Progress Report (Appendix K) was 
used to determine if baseline data was used by the P.R.T.'s for diagnosing each 
child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L) 
provided information as to whether or not teachers participated in the prescrip- 
tions. The Child-Teacher Questionnaire wa? administered to all teachers with 
case study children during May, 1973. A percentage of the number of case 
studies involving the appropriate teacher(s) vias calculated with 70% being the 
criterion determining success. The time available versus time needed for the 
P.R.T. for assessing each child was determined in an interview conducted by the 
evaluator with the P.R.T.. in April, 1973. 

All of the case studies had baseline data collected on them (Appendix K). 
Also, 98% of the teachers responding on the Child-Teacher Questionnaire said they 
were involved in writing the prescription. These meet the criterion set for this 
part of the objective. Three of the five P.R.T. 's said that time to do good 
child assessments was lacking in all or part of their schools. The P.R.T. *s 
indicated that large schools must buy more time; one P.R.T. suggested 25 days 
minimum while another suggested one day per week. 

Objective 8 

The evaluation question is: 

1) Was each child's prescriptive program monitored at least once 
per week and altered as needed either by a P.R^T. or by a 
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contact person designated by the school? 
The Dated Log in the Child Progress Report (Appendix K) contains informa- 
tion concerning frequency of child case contact by the P.R^T, This data was 
taken froni the year end P^R.T. Report (Appendix K) and a collective percentage 
of how often cases had weekly review was calculated. To determine how well 
this has worked in helping the child and as a practical working arrangement 
information was collected in the P.R.T* Interview by the evaluator in April, 
1973. 

According to the P.R.T. Log (Appendix K) each child was monitored once 
each month by the P.R.T. The P.R.T/s felt that only 26 children were monitored 
twice a month by a P.R.T. (Appendix G) but that many of the children were monitored 
by the contact person also.. Four of the five P*R.T.'s believed that the moni- 
toring was helpful to the' child (Appendix G). Much of the problem with monitor- 
ing was expressed by the P.R.T* 's to be not enough time in each school. 

Objective 9 

The evaluation questions are: 

1} Were summary reports written for ^ach child case study involved 
in the P.R.T. *s prescriptive progranming 4 1/2 months after its 
onset? 

2) Did all involved personnel contribute to the case study suutmary? 
The substantiating data as to whether or not the report was written after 
4 1/2 months was the reports themselves which were sent to the evaluator 4 1/2 
months after the case study was reported to the evaluator as started. To 
determine if all involved personnel were contributors to the reoort a question 
discerning such was included in both the Child-Teacher Questionnaire (Appendix L) 
and the Contact Person Questionnaire (Appendix M) and the P.R.T. 's included a 
statement of such in the evaluation section of the Child Progress Report (Appendix 
"'^O A percentage of the number of times all three (Teacher, Contact Person, and 
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P.R.T.) agreed that all involved personnel contributed to the final report 
was calculated. 

This objective was discarded due to the paper work included and time 
involved, 

GOAL 3 
Objective 1 

The evaluation question is: 

1) Did 50% of a randcni sample of 30 children, who were case study 

children during the 1971-72 school year, maintain their gains 

during the summer of 1972? 

A random sample of 30 children, who have remained at the same school was 

drawn from the case studies of 1971-72. Twenty-three of 25 case children were 

reported to have remained the same or improved. One case child had a major loss 

of knowledge while the other child was somev^hat poorer than in the spring of 

1972. 

Objective 2 

The evaluation questions are: 

1) Did 70X of involved students meet the objectives specified? 

2) How much achievement gain was shown on the Wide Range Achieve- 
ment Tests (WRAT)? 

Baseline data, objectives, program modifications, principal evaluation and 
P.R.T, final evaluation which is all documented on the Child Progress Report 
(Appendix K) was studied and tabulated. The teacher of the case study child rated 
how she feels the program has succeeded with the child in the Child-Teacher 
Questionnaire (Appendix L). The percentage of successful case studies as agreed 
upon by the P.R.T. , principal and teacher v/as then computed to determine if the 
70% objective was met. The WRAT was then studied on a pre-post basis to deter- 
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* mine average child academic growth as measured by a standardized measure of 
achievement. 

Only 44% (Appendix K) of the case study children met all of their objectives 
however, 83% of all objectives set were met (Appendix K). Of all these sets 
of objectives set for each child the principal and P.R.T* felt that 100;' were 
appropriate (Appendix K), while the teachers felt that 94'' were appropriate for 
the child (Appendix L). It seems as if social improvement has been more success- 
ful under this program as over 90Z of the children were seen as having made 
substantial gains in this area by principals, teachers, and P.R.T/s (Appendices 
K and L), The principals and P.R.T/s viewed the academic gain for each child 
to have placed 60% of the children at or near grade level (Appendix K). WRAT 
scores pre and post treatment showed an average MZ'. gain per child (Appendix K) 
which is more than ,19 per month growth as the average case was 5.6 months long 
(Appendix K). 

Objective 3 

The evaluation quesiton is: 

1) Did 507o of the children have a positive attitudinal change 
toward themselves? 

All of the case study children had a self-appraisal inventory (Appendix M) 
administered by the P.R.T. on a pre-post case study basis. These inventories 
were tabulated and difference score was computed. Each child's pre-post 
difference was then scrutinized and a percentage of those having significant 
changes was calculated. 

The average change from the pre to post assessment v/as a rise from 31.7 to 
35.89 in self concept (Appendix K). The percentage showing gains in self con- 
cept was 73% (Appendix K). 
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Objective 4 

The evaluation question is: 

1) Did 50% of the teachers sampled improve and increase their 
use of positive reinforcement? 
This objective was not accomplished due to lack of cooperation from schools 
and lack of video tape equipment available. 



V 



ERIC 



45 

Conclusions and Recommendations 

The "Instructional Materials Center" project was designed to set up a 
process by which children with learning disabilities v/ould be aided both in the 
affective and cognitive domains. With this in mind, I feel that the project 
has been'successf ul even though some of the objectives set up were not met. I 
feel the objectives not met were exploratory in the process domain and did not 
spell failure to the ultimate consumer (the child). Th.e project has greatly 
aided the children involved in tne project case load. It has also given teachers 
a broader perspective on materials available ana their usage. Thus, the three 
years of the project will have a future impact if it died tomorrow. 

The project is not folding due to the end of the project under Title III 
funding. The schools and Southwest-West Central Educational Research and 
Development Council (ERDC) are maintaining the project. Also, other people in 
EROC are utilizing infonr^ation gained from the project. It is these two 
facts which probably spell out the project*s success even better than the formal 
evaluation. 

This process could be used anywhere in multiple school settings v/here schools 
are willing to cooperate in the use of personnel and materials or in a very large 
school district. Sor«e changes which might make it more effectivj? would be hav- 
ing the prescriptive resource teacher (P.RrT.) in the schools at least bi-weekly 
and more often in large schools^ and insure the P.R.T. a contact person in each 
scnool who nas functioning witn tne P.R,T. as part of their formal duties and 
free time to do so. 
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APPENDIX A 



MATERIAL USAGE CHARTS 
and 

SAMPLE LISTING OF MATERIAL USAGE 
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1970-71 



1971-72 



1972-73 



SEPT. OCT. NOV. 



DEC. JAN. FEB. 



mR. APR. 



.1972 

OVERALL 48 

MATERIAL USAGE OF PERCENTAGE 

SUBJECT AREA AVAILABLE MATERIAL OF USAGE 



Classroom Resources 


576 


138 


24 


English Grammar and Composition 


143 


26 


18 


Guidance 


183 


41 


22 


Handwriting 


112 


27 


24 


Health 


219 


15 


7 


High Interest, Low Vocabulary 


1,664 


800 


48 


Language Arts,' Correlated Reading 


307 


3 


1 


Literature 


388 


88 


23 


Mathematics 


932 


351 


38 


Music 


33 


15 


45 


Prograftined Mathematics 


91 


30 


33 


Perceptual Motor Development 


311 


170 


55 


Programmed Reading 


599 


50 


8 


Reading: Basal 


2,785 


233 


8 


Reading: Linguistics 


478 


51 


11 


Reading: Phonics 


837 


328 


39 


Reading: Readiness 


541 


266 


49 


Science 


235 


86 


37 


Speech and Language Development, 


112 


50 


45 


Spelling 


461 


82 


18 


Study Skills 


1,770 


501 


28 


Social Studies 


588 


105 


18 


Vocabulary Development & Word Analysis 


248 


75 


30 


Physical Education 


36 


13 


36 


Teaching Machines 


245 


74 


30 




13,894 


3,618 


26 



'books 

49 

MATERIAL USAGE OF PERCENTAGE 

SUBJECT AREA AVAILABLE MATERIAL OF USAGE 



Classroom Resources 


563 


135 


24 


English Grammar and Composition 


143 


26 


18 


Guidance 


177 


35 


20 


Handwriting 


81 


12 


15 


Health 


216 


14 


6 


High Interest, Low Vocabulary 


1 ,597 


760 


48 


Language Arts,' Correlated Reading 


298 


1 


0 


Literature 


330 


65 


20 


Mathematics 


558 


132 


24 


Music 


15 


0 


0 


Programmed Mathematics 


91 


30 


33 


Perceptual Motor Development 


102 


40 


39 


Programmed Reading 


595 


50 


9 


Reading: Basal 


2,761 


220 


8 


Reading: Linguistics 


478 


51 


11 


Reading: Phonics 


488 


90 


18 


Reading: Readiness 


219 


74 


34 


Science 


203 


65 


32 


Speech and Language Developi^ent 


80 


33 


41 


Spelling 


361 


48 


13 


^tudv ski 11 Q 

O w> U U jr «^ N i 1 1 o 


1 ,420 


316 


CmCm 


Social Studies 


538 


83 


15 


Vocabulary Development & Word Analysis 


■ 222 


75 


34 


Physical Education 




0 




Teaching Machines 


147 


61 


41 




1 1 ,683 


2,416 


21 
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.1972 
KITS 

SUBJECT AREA 

Classroom Resources 

English Grammar and Composition 

Guidance 

Handwriting 

Health 

High Interest, Low Vocabulary 

Language Arts,' Correlated Reading 

Literature 

Mathematics 

Music 

Programmed Mathematics 
Perceptual Motor Development 
Programmed Reading 
Reading: Basal 
Reading: Linguistics 
Reading: Phonics 
Reading: Readiness 
Science 

Speech and Language Development 
Spelling 
Study r«kills 
Social Studies 

Vocabulary Development S Word Analysis 
Physical Educstion 
Teaching Machines 



50 

MATERIAL USAGE OF PERCENTAGE 

AVAILABLE MATERIAL OF USAGE 

9 1 11.1 
0 

5 5 100.0 

30 14 46.6 
0 

67 40 59.7 

9 2 22.2 

38 21 55.3 
363 212 58.1 

1 1 100.0 
0 

204 129 53.2 
4 

24 13 54.2 
0 

313 222 70.9 

281 175 62.2 

16 8 50.0 

28 15 53.6 

100 34 34.0 

338 180 53.3 

39 19 48.7 • 
25 

0 
0 

1,894 1,091 57.6 



SUBJECT AREA 



TAPES, RECORDS, STUDY PRINTS, 
FILMSTRIPS, AND TEACHING MACHINES 

MATERIAL 
AVAILABLE 



USAGE OF 
MATERIAL 



51 

PERCENTAGE 
OF USAGE 



Classrcom Resources 

English Grammar and Composition 

Guidance 

Handwri ting 

Health 

High Interest, Low Vocabulary 

Language Arts,' Correlated Reading 

Literature 

Mathematics 

Music 

Programmed Mathematics 
Perceptual Motor Development 
Programmed Reading 
Reading: Basal 
Reading: Linguistics 
Reading: Phonics 
Reading: Readiness 
Science 

Speech and Language Development 
Spelling 
Study Skills 
Social Studies 

Vocabulary Development & Word Analysis 
Physical Education 
Teaching Machines 



1 
1 
3 



20 
11 
17 



36 
41 
16 
4 

12 
11 
1 

36 
98 
317 



2 
0 
1 
1 
1 
0 
0 
2 
7 

14 
0 
1 
0 
0 
0 
16 
17 
13 
2 
0 
5 
3 

13 
13 
111 



50.0 



100.0 
33.3 



10.0 
63.6 
82.3 

20.0 



44.4 
41.5 
81 .2 
50.0 

41.7 
27.3 

36.1 
13.3 
35.0 



1973 
OVERALL 



MATERIAL 

SUBJECT AREA AVAILABLE 

Classroom Resources 639 

English Grammar and Composition 143 

Guidance 203 

Handwriting 7 30 

Health 220 

High Interest, Low Vocabulary 1 ,689 

Language Arts,' Correlated Reading 314 

Literature . 402 

Mathematics 1,086 

Music 39 

Programmed Mathematics 91 

Perceptual Motor Development 396 

Programmed Reading 599 

Reading: Basal 2.789 

Reading: Linguistics 418 

Reading: Phonics 927 

Reading: Readiness 645 

Science . 252 

Speech and Language Development 167 

Spelling 464 

Study Skills 1,894 

Social Studies 533 
Vocabulary Development & Word Analysis' 268 

Physical Education 38 

Teaching Machines 147 




52 

USAGE OF PERCENTAGE 
MATERIAL OF USAGE 



177 


28 


26 


18 


50 


25 


31 


24 


17 


7 


820 


47 


7 


2 


88 


22 


435 


40 


14 


36 


30 


33 


280 


71 


50 


8 


225 


8 


51 


12 


394 


43 


277 


43 


93 


37 


105 


63 


79 


17 


531 


28 


105 


17 


99 


37 


11 


29 


61 


41 


4,055 


28 



1973 
■ BOOKS 

SUBJECT AREA 

Classroom Resources 

English Grammar and Composition 

Guidance 

Handwriting 

Health 

High Interest, Low Vocabulary 
Language Arts," Correlated Reading 
Literature 
Mathematics 
. Music 
Programmed Mathematics 
Perceptual Motor Development 
Progranmed Reading 
Reading: Basal 
Reading: Linguistics 
Reading: Phonics 
Reading: Readiness 
Science 

Speech and Language Development 
Spelling 
Study Skills 
Social Studies 

Vocabulary Development & Word Analysis 
Physical Education 
Teaching Machines 

O 

ERIC 



53 

MATERIAL USAGE OF PERCENTAGE 

AVAILABLE MATERIAL OF USAGE 

412 55 13.3 

43 2 4.6 

124 30 24.1 

66 11 16.6 

168 " 10 5.9 

1,434 691 48.2 

278 10 3.6 

233 97 41.6 

407 110 27.2 

11 7 63.6 

89 40 44.9 

57 24 42.1 

491 42 8.5 

2,494 159 6.4 

402 91 22.6 

356 195 54.5 

179 67 37.4 

103 52 50.5 

33 2 6.1 

348 49 14.1 

1,301 452 34.7 

361 150 41.6 

199 122 61.3 

0 
0 

9,589 2,468 25.7 



ly/j 
KITS 

54 

MATERIAL USAGE OF PERCENTAGE 

SUBJECT AREA AVAILABLE MATERIAL OF USAGE 



Classroom Resources 


72 


42 


58 


English Grammar and Composition 




n 




Guidance 


17 


8 


47 


Handwriting 


44 


17 


39 


Health 


1 


1 


100 


High Interest, Low Vocabulary 


92 


'60 


65 


Language Arts, Correlated Reading 


16 


6 


38 


Literature 


52 


18 


35 


Mathematics 


511 . 


290 


57 


Music 


4 


2 


50 


Prograiined Mathematics 




0 




Perceptual Motor Development 


282 


230 


82 


Programmed Reading 


4 


0 




Reading: Basal 


28 


5 


18 


Reading: Linguistics 




0 




Reading: Phonics 


386 


272 


70 


Reading: Readiness 


352 


159 


45 


Science 


30 


16 


53 


Speech and Language Development 


67 


55 


82 


Spel nng 


1 no 


31 


10 


Study Skills 


456 


205 


45 


Social Studies 


53 


8 


15 


Vocabulary Development <" Word Analysis ' 


44 


22 


50 


Physical Education 


1 


1 


100 


Teaching Machines 




0 






2.615 


1,448 


55 
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1973 
MISCELLANEOUS 



MATERIAL 

SUBJECT AREA AVAILABLE 

Classroom Resources 4 

English Grammar and Composition 

Guidance 9 

Handwriting 5 

Health 3 

High Interest, Low Vocabulary 

Language Arts, Correlated Reading 

Literature 20 

Mathematics 17 

Music 20 



Programmed Mathematics 

Perceptual Motor Development 12 
Programmed Reading 
Reading: Basal 
Reading: Linguistics 

Reading: Phonics 53 
Reading: Readiness 74 
Science 19 
Speech and Language Development 20 
Spelling 

Study Skills 18 
Social Studies 

Vocabulary Development & Wcrd Analysis 2 
Physical Education 37 
Teaching Machines 




355 



USAGE OF PERCENTAGE 
MATERIAL OF USAGE 



0 




0 




7 


77 


2 


40 


2 


66 


G 




0 




5 


25 


13 


76 


12 


60 


0 




10 


83 


0 




0 




0 




32 


60 


44 


59 


12 


63 


17 


85 


0 




10 


55 


14 


33 


2 


100 


10 


27 


0 




192 


54 
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APPENDIX B 
MATERIAL RETURN CARD 
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MATERIAL RETURN CARD QUESTIONNAIRE 

1. Was this material ordered by yourself? 

YES - 135 NO - 130 

2. Was this material prescribed by ERDC staff for a particular student? 

YES - 168 NO - 90 

3. Total number of students using the material. 

Mean of 7.76 

4. Was the material appropriate for tne student? 

YES ° 205 NO - 31 

5. Would you recommend the purchase of this material for your school? 

YES - 167 NO - 51 
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APPENDIX C 
P.R.T. INQUIRY QUESTIONNAIRE 



ERIC 



59 



P.R.T. INaUIRY QUESTIONNAIRE 

4 

School Name 

CROC Is interested In modifying the Prescriptive Resource Teacher's role 
to meet the precise needs of your school. In order to improve the services 
we offer you, we need some feedback from individual schools. Vic would 
appt^'eciate your completing this questionnaire considering the projected needs 
of the 1972-73 school year. 

1. We would like the PRT to conduct workshops for all or most of our teachers. 

I I 1 I I 

0 25 50 75 100 

(Percent of PRT's in-school time) 

2. What are some of the topics which these workshops could cover which you 
would see as useful to your school? 



3. We would like fhe PRT to Informally in-service individuals or srnall groups 
of teachers. 

1113 1 

0 25 50 tT^ Too 

(Percent of PRT's in-school time) 



A. We would like the PRT to diagnose individual children's need and work 
with school staff in writing prescriptive educational programs for each 
child. This will involve meeting with the school personnel involved 
in the child's educational program, assessing needs, writing objectives 
and planning activities to meet those objectives. 

44 III 
0 25 50 75 100 



5. Were you made aware of the role of the PRT in writing prior to this 
questionnaire? YES tJO 



Comments : 
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PRT INQUIRY QUESTIONNAIRE 
(30 replies) 



1. 2 - 5% or less 
1 - 10% 
10 - 25% 



2. Coimtents on next page. 



3. 7 - }0% - 20% 
10 - 25% - 20% 
7 - 50% 
1 - 75^: 



4. 4 - 25% 

11 - 50% - 60% 

12 - 75% - 80% 
1-100% 



5. 27 - YES 
3 - NO 
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PRT INQUIRY QUESTIONNAIRE 

COMMENTS 

Topics: creative writing "listening skills*'--The exceptional learner-gifted 
ordering materials behavior management, individualizing. Diagnoses of learn- 
ing disabilities, individualized instructors new ideas in grouping, new 
materials and methods for teaching children with learning disabilities* 
SLD Identification and role of classroom teacher and SLD student* 

What, when, where and how of the PRT for our classroom teachers. 

The PRT person is to valuable, because of her limited time here to run 
in-service but I will give up 1 day of in-school for 1 day of office. 

Topics of importance are: what she can do, when, where and how she can do 
it. 

To community-school groups like Title I Right To Read, etc. 

This is a very important item. There should be a memo to all school personnel 
involved telling the goals and role of the PRT. 

Base of service^individual problems. 

Behavior modification, discuss with teacher areas of weakest for students in 
the classroom. Severe learning difficulties, kids who can't apply phonics 
to reading, utilization of PRTs, upgrading of reading, identify the students 
who need the PRT, using materials and supplies prescribed by the PRT. I 
think.it would be worthwhile if our faculty v/as informed as to just how the 
services of the PRT could be utilized. I believe our faculty does know, 
generally and I think our present PRT does a good job in making the service 
available. If possible work with students. 

Individualizing reading program-human relationships requirement. Suggestion 
for gifted and talented— corelation of K-12 language arts. 

She made a rough copy of job description the first day she was at our school. 
Present materials usable for slower children. Grading of the separate groups 
within a classroom. 
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APPRENDIX D 
ERDC STAFF MEMBERS QUESTIONNAIRE 
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ERDC STAFF MEMBERS QUESTIONNAIRE 



Center^ , "^me^ _ 

I* 

1. Have you been made aware of the role of the PRT? 
27 YES 1 NO 



Comments: 



2. How will you and the PRT interact and utilize each olht-rs 
talents and time during the coming year? 



NOT INCLUDED 
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ERDC 

Prescriptive Resource Teacher 
Description of Services 

The Prescriptive Resource Teacher will: 

1. Diagnose learning difficulties and assist teacher in planning a 
program to remediate those difficulties. 

2. Assist tne teacher in developing informal academic diagnosis for 
use in the classroom, 

3. Assist the teacher in developing new techniques for accommodating 
individual differences. 

4. Assist the teacher in selecting and obtaining new material specific 
to the program of individual students. 

5. Assist the teacher in restructuring specific student programs as 
the student progresses to meet his changing needs. 

6. Coordinate her prescriptive cases with other personnel involved. 

7. Work with teachers in developing a positive learning environment. 

8. Conduct in-service activities and formal workshops. 
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APPENDIX F 
P.R.T. EVALUATION QUESTIONNAIRE 



School 



PRT EVALUATION QUESTIONNAIRE 

Name 



I. Did your contact person receive in-service training which aided them in 
better performing their specified role as a contact person? 
17 YES 1 NO 



Comments: 



2. Was the contact person in *'our school successful? 
15 YES 3 NO 



Comments: 



3. Did the contact person provide effective coordination within your school 
with the PRT? 

15 YES _5 HO 

Comments : 



Were you notified of at least two workshops held by CROC personnel in your 
service area for all schools In the area? 
n Y ES _2 

5. Did these workshops meet the needs of your school? 
1^ Y ES _3 NO 

Comments: 



6. Did your school staff and the PRT decide jointly which children would g.?t 
the PRT's services? 

16 Y ES _] fJO 

Comments: 
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7. Old Y0^2 opt to have the PRT conduct 
ic YES 1 NO 



formal meetings for your teachers? 



8. How many formal in-servlcc meetings were coordinated by the PRT in your 

school? n • n ^^u^^lr* 

1 meeting - 9 schools 

2 meetings - 4 schools 

3 meetings - 1 school 

9. Did these i i]-^ser^f^e"^Vet ?ti^e°necds of^your school? 

15 YES 1 NO 



Comments : 



ERIC 
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APPENDIX G 
P.R.T. INTERVIEW 
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PRT INTERVIEW 



1. How many in-service meetings have you had or are planned this year? 
(need list of workshops by school and topic) 



Included after next page. 



2. How many schools do you service? 

37 

3. How many of these schools have a contact person? 

28 

4. How many of the contact people have you in-serviced? 

26 

5. Did you find the mini-lessons of any value? 

All five PRTs said YES 



6. Did the schools in con.iunction with you make up priority lists of students 
to be worked by you? (need lists) 

28 (for lists See Appendix J) 
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Did you have adequate time to access each case load child? 

1. Not adequate time in one large school with too few days. 

2. Yes , . . , u 1 

3. Yes-majority of the schools - need minimum of 25 days in large schools 

- need minimum of 10 days in small schools 
(one class per grade) 

^- Yes . . , 

5. No - need once or twice a week in a school to do this adequately. 

Was each case load child monitored 18 days this school year? 



26 



Oo you believe this aided the improvement of thi'> child? 



YES - 4 
NO - 1 
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WORKSHOP LIST 



TOWN 
Jasper 



DATE 

8/29/72 
2/16/73 



TOPIC 

Materials demonstration for Title I teachers, 
PRT role and materials 



Adrian 



January 
9/14/72 



Cuisinare rods demonstration 
Materials demonstrations 



Balaton 



2/23/73 
1/23/73 
5/23/73 



Talked to Title I mothers 
PRT role and materials 
Materials for summer school 



Beaver Creek 
Magnolia 



1/30/73 



January 
2/7/73 



PRT role and materials 



Grouping for reading 
PRT role and materials 



Marshall 



10/17/72 
9/19/72 



PRT role and matc^rials 
Materials demonstrations 



Mi 1 roy 
Minneota 



February 

5/17/73 
12/6/72 



Behavior modification 



Planning individualized programs for LD and slow 
learner-7th graders 
Materials demotes trations 



Okabena 



1/19/73 
4/27/73 



PRT role and materials 
Perceptual motor 



Ruth ton 
Pipestone 



10/24/72 



9/27/72 

10/26/72 

2/27/73 



PRT role and materials 



Materials demonstrations 
Materials demonstrations 
Materials demonstrations 



Fl andreau 



take Wilson & 
Chandler 

ERJC 



9/27/72 
10/3/72 



Materials demons trati ens 



Materials demonstrations 
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TOWN 

Lakefield 



DATE 
March 



TOPIC 

PRT role 

Individualizing within the classroom 



Heron Lake 
Morgan 



10/25/72 



Exceptional Learner (gifted) 



Ordering materials & reading record systems 
for students 1-6 



Springfield 
Fulda 



12/13/72 



11/3/72 
9/21/72 
10/4/72 
1/18/73 



Learning techniques for slow learner 



Giving directions . 
PKT role 

Parent Workshop on preschool learning stimulation 
Positive methods of controlling children in 
classroom 



Worthington 



ll/29/:^2 
11/28/72 
4/7/73 



Following directions 

Perceptual motor (w/ Jo Gascoigne) 

Special education meeting 



Round Lake 



2/5/73 



Creative writing 
Listening skills 



Rushmore 
Comfrey 
Wabasso 
Dawson 



5/29/73 



9/26/72 



3/20/73 



11/1/72 
11/27/72 



Teacher-made materials 



Materials demonstrations 



Materials demonstrations 



Intro, to learning disabilities & material talk 
Case study or two pupils 



Hendricks 



10/26/72 
February 



Intro, to learning disabilities 
Curriculum modification 



Belgrade 



Meetings on math & reading approaches (1/month) 



Sacred Heart 

ERJC 



2/21/73 



definition of SLD 



Workshop List 
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TOWN 
Melrose 

Eden Valley 

Albany 

Brooten 

Buffalo Lake 

Clarkfield 

Pr ins burg 

Evansville 

Wheaton 

Milan 

Wil Imar 

Benson 

Alberta 

Canby 



DATE 
1/19/73 

1/22/73 



12/5/72 
12/6/72 



1/29/73 
2/26/73 



11/28/72 



9/28/72 

11/6/72 

11/21/72 

12/18/72 

1/26/73 

2/20/73 

3/22/73 



10/14/72 

10/28/72 

1/22/73 

2/12/73 

2/26/73 

3/22/73 

3/23/73 

4/27/73 

4/28/73 



TOPIC 

The discouraged child in the classr^jom 



Individualizing instructions 



Individualizing instruction & once a month 
meetings w/ tuitors on behavior modification 



Math X readiv-sg materials & materials demonstra- 
tion 



Definition of learning disabilities 



Behavioral management techniques 



Materials demonstrations 



Materials demonstrations 



Materials demonstrations 



Materials demonstrations 



Materials demonstrations 



Materials demonstrations 



Materials demonstrations 



Inservice 
Inservice 

Perceptual Motor Training 

Perceptual Motor Training 

Perceptual Motor Training 

Human Rel. for Teachers & Interpretation of 

diagnostic reading tests 

Utilization of diagnostic reading tests 

Modeling consultant demonstrations in classroom 



Workshop List 

TOWN 
Canby 
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DATE 

12/15/72 

1/10/73 

1/17/73 

1/24/73 

1/29/73 

1/31/73 

3/15/73 

12/15/72 



TOPIC 

Classroom Climate & Teacher Sensitivity 



Prescriptive teaching & materials demonstration 
Learning Centers - math activities & games 
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CONTACT PERSON OUESTIO'.:<AI RE 



CONTACT PERSON QUESTIONNAIRE 
School Name 



Child 

I. Did you understand your role as a contact person for the PRT? 
9^ YF<; 1 Mn 



23 Y ES _! ^^0 

Comments: 



2. Do you believe you had time to adequately fulfill this role? 
18 YES 5 NO 



Comments: 



9 

3. Did you like being a contact person? 

23 YES 1 NO 



Comments: 



Did you receive adequate in-service from the PRT lo perform your role 
as a contact person? 

24 YES 0 NO 



Comments : 



5. Were you sati sf ied wi th the results of your efforts in terms of helping 
children? 

23 YES 1 NO 



Lomments: 



6. Were you involved in the child*s final evaluation and the write up 
such? 

19 YES _5 UQ 

Comments: 
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MINI LESSONS 



Mini Lesson 



This is a list of cssenLial '/r.cabulary that covld be 
taught to non-roaden^ in hi^jh sciiool or junior hjrh. It 
is a list of i;orJs a pnvDon ;-;oulr{ noc/i to know in or-^er to 
drive. It also involves many sai'oty tcnnsj) directions for 
administcrinr; nedioine^ shopping;, ar.'/ coirir.cjn s.'rr.r;. All 
of the teiTTis vjould not be ncocssarv to learn and r^iany in- 
elude sonic of Uu:. sc.rne3 vocatulr-r7. U >v;civ^cr, hk);;.!. of tlic ^ 
phrases or words irsally v:ouLi be es^^ontial to kvjjv. in 
everyday llfo and can bo tau^':ht as sirht vjords- This 
vocabulary/'' l:jst can be an ai(3 in lanri^agc dovolopin^'^jnt/j 
improving conprchension and even cmplnyefi as an art 
activity by naicin^^', po3'!;-c?rs to accompany the sir.nr. . iiou 
only vjould it be impori-ant f jmon-re-aGcrG to learn theso 
but also any student readinf: at a very lov.' 3X3aaln[_" level. 



Barbara HalvorGon 
Prescriptive itcsourco Teacher 
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A^^?IDOTB 

ES-ZimE OP DOQ 
BUS STATION 
BUS STOP 

C/UTIOM 

v<)LOSED 

COMBUSTIBLE 

CG?3DF,MNED 

DEEP WATER 

DENTIST 

DON"T WALK 

DO NOT CROSS, USE 

TUIJNEL 
DO NOT CROWD 
DO NOT ENTER 
DO NOT INHALE FUMES 
DO NOT PUSH 
DO NOT REFREEZE 
DO NOT SHOVE 
DO i:OT STAND UP 
• rO NOT USE NEAR 

HK/lT 
'"^ :.-0T USE NEAR 
OPEN FLAME 

rx'?oa (DR.) 

mm DYNAMITE 

ELEVATOR 
SMIDRGENCY EXIT 
EIIPLOYEE ONLY 
EllTRAKCE 
SXIT 

EXIT ONLY 
EXPLOSIVES 
EXTERNAL USE ONLY 

FALL OUT SHELTER 
FIRE ESCAPE 
FIRE EXTINQUISHER 
FiCRST AID 
FIiAMIiABIB 
FOUND 

FiuanE 
g;j3olinb 

GPiNTLEMEN 

IIATILS WITH CARE 
I'SS OFF 



HIGH VOLTAGE 
IN 

INFLAMMABIS 
INFORMATION 
INSTRUCTIONS 

KEEP AWAY 
KEEP CLOSED AT 
TIMES 

KEEP OFF (THE GRASS) 

KEEP OUT 

LADIES 

LOST 

LIVE WIRES 
I^N 

NEXT (WINDCW) 

(GATE) 
NO ADMITTAIXJE 
NO CHECKS CASHED 
NO CREDIT 
NO DHING 
NO DOGS ALLOWED 
NO DUMPING 
NO FIRES 
NO LOHERING 
NO FISHING 
NO HUNTING 
NO MINORS 
NO SMOKING 
NO SPITTING 
NO SI-/IMMING 
NO TOUCHING 
NO TRSSPiiSSING 
NOT FOR INTERNAL 

USE 
NOXIOUS 

wmsE 

OFFICE 

OPEN 

OUT 

OUT OF ORDER 

PEDESTRIANS 

KtOHIDITED 
,?OISON 

roisoNous 

ICLICE (STATION) 
POST NO BILiS 
POST OFFICE 
EDSTED 
PRIVATE 

PRIVATE PROPERTY 



J'ULL 

SAFETY FIRST 
SHALLGJ WATER 
SKELTER 

S>roKING PROHIBITED 
STEP WM (UP) 

TAXI STAND 
TERMS CASH 
THIN ICE 
THIS END UP 
THIS SIDE UP 

UP 

USE BEFORE (DATE) 
USE IN OPEN AIR 
USE OTHER DOOR 

VIOLATO'SS WILL BE 
PROSECUTED 

VJALK 

WAUTED 

WARNING 

WATCH YOUR STEP 
WET PAINT 
WOMEN 

ALL CAR.S (TRUCKS) 

•£TOP 
ASK ATTEMD.OT 
FOR EYS ■ 

BEWARE OF CROSS 

WIND 
BRIDGE OUT 
BUS ONLY ■ 

CAUTION 

CONSTRUCTION ZONE 
CURl^ 

DANGER 

DANGEROUS CURVE 

rr-iiD END 

DEER (CATTI^;) 

CROSSING 
D";TOUR 
DM LIGHTS 
DIP 

DO NOT BLOCK WAIK 

(DRICTAY) 
DO NOT ENTER 
DRIFTING £i\TD 



. -f>rt - - - 

EMERGENCY 

VEHJciEs aau 

END kS 

END CONSTRUCTION 
ENTRANCE 
EXIT ONLY 
EXIT SPEED 30 

FALLING RXKS 
FLOODED 
FLOODS WHEN 

RAJNING 
FOUR WAY STOP 
FREEWAY 

GARAGB 
GATE 
GO SLOW 

HOSPITAL ZONE 

INSPECTION STATION 

JUNCTION lOlA 

KEEP TO 1HE lEFT 
(RIGHT) 

LANE ENDS 
LAST CHANCE 

FOR GAS 
lEFT LANE MUS7 

TURN LEFT 
lEFT TURN ON 
raiS SIGNAL OMLY 
LEFT TURN OICLY 
!£FT TURN O.K. 
LOADING ZOI^ 
LOOK ' 

LOOKOUT FOR THE 

CARS (trucks; 

LISTEN 
M.P.H. 

MECHANJC ON DUlf 
MEN WORKING 
MERGE lEFT 
(RICHT) 
MERG3MG m-iFFIC 

RESERVATION 

NEXT 

NO lEFT TURN 
NO PARKING 
JiQ PASSING 
fr- RIGHT TURN 



ON RED LIGHT 
NO SMOKING AREA 
no STAIJDIMG 
NO STOPPING 
NO TURNS 
NO "U" TURN 
NOT A THROUGH 

STREET 

01^ WAY - 

DO NOT ENTER 
ONE WAY STREET 

PAVE^E^!T ENDS 
FED XING 
PLAYGROUND 
FRCCEED AT YOm 

CWN RISK 
PRIVATE ROAD 
FJT OIJ CHAIRS 

R«R o 

RAILROAD CR0SSI13G 
RESTROOKS 
RESUI-E SPEED 
RIGHT LAlffi I-IUST 

TURN RiaiT 
ROAD CLOSED 
ROAD EiroS 

SCHOOL STOP 
SCflOOL ZOIffi 
SMDE AREA 
OLIPFERY WEll WET 
(FROSTY) 

SLOW Da-ni 

SLOr/ER TRAFFIC 

KEEP RiaiT 
SPEED CHECKED 

BY RADAR 
STEEP GRADE' 
STOP 

STOP AHEAD 
STOP FOR 

EEDESTRAINS 
STOP V/HEN OCCUPIED 
STOP MOTOR 

THIS LAIJE rlAY 

TURN LEFT 
mrs ROAD PATROLIED 

DY AUlCnAFT 
THREE WAY LIGHT 
TURN OFF h MI^E 

O4 MILE) 
TURN OFF 
TRilFFIC CIRCLE 
l-RUCK ROUTE 



Uil^OADHJO ZONE 
USE LOW GEAR 

WAICH FOR FUGMAN 
WATCH FOR UM 

FLYING AIRCRAFT 
WINDING ROAD 

YIELD 

YIELD RIGHT OF WAY 



KELP CHILD BECOME REALY FOR SCHOOL! 

A, Make sure your child's physical r.eedc are met v:ith 
a medical check-up, an ^yo and ear examination, a 
balanced diot, and adequate sleep. 

B»:y' Give your child adequate language experiences-Activit 

^ - Talk with hi!n and let bin express himself 

* '/ Use complete eentences Tor your child to 

imitate 

Read a wide variety of stories tc your child. 
/ Ask hira simple questions. Make the 

" experience enjoyable! 

Read rhymen and poenis to your child 

Give your child a wide )>\ckgrcund of experiences. 
Through different activities children learn to 
explore the world ai ound them.. 

D. Large Muscle Coordination (Gross Motor ) ^Activities 

3all throwing and catching 
Playing with dolls 
Rhythm games 
" Stepping and startirig on signal 

Calling attention to right or. left 
Standing on one foot 
■ Hopping, skipping, walking, running forward 
. and backward ' . 

Walkirjg around geometric figures made with 
chalk 

Making figu:c^es in the air - 

E. .Small, Muscle Coordination {Fine Molor)-Activitiec 

Bead, stringing'^ ' 
Buttoning, zippim?, shoii laclna 
. Cutting 

Fingqr :,^racing ' ]r: /P ^ 
• ..^ Flngor ^gairies ^ 

Pla^^^ng with manipulat-i^v^^^^^^^^ 
■ ' Pasting pi cturei^ i^i^ place ^ ,f 

Putting together:;'pua2les ^' V. 

Pouring sand fjrbm one container to another 
Putting varid^s, objects in a box {soft, hard, 
round, long, thin, rough, smooth) and 
■ , , letting the child pick one out by only 
. -'^ . fepling " • 




,,Eye4^uscile Coordination (Visual Motc^r) -Activities 

y ^../---^^-^ Make a cardboard^ doll with noveable joints 
using paper clips. Have your child move 
his as you i?ove yours. 
Have the child imitate movements you make 
• Have the child trac:e large objects 

Use dot-to--dot activities . 
iv> Have the child scribble and/or color 



Arithmetic Concept s -Act ivit lee 



Matching {such one block to one Klock) 

Associate "four** with four cbjecte, etc. 

Find two of sotcathing sinilcir 

Find a square and triangle 

Use the tenns longer and ehorter 

Use the terms larger and srraller 

Count out four blocks 



Have your child follow directions, 
and proceed to moro eorcplex tasks, 
your hat and hang it up.) 



Start with a simple direction 
(Take off your hat. Take off 



Develop auditory dir^crlTiiination and cieraory-Activities 

Imitate clapping patterns 
Play rhyming games 
Develop rhymos 

Make a sound and have your child Imitate 

Read a story and have your child retell the story 

Talk about the events of the day 

Tl^y ffieniory games (Say "3,5,7," repeat this) 

Repeat a story 

Work to help your child develop an adequate attention span 

Compliment your child if he completes a task for you 

Ask questions about what you h^^ve read or seen 

Ask questions about a televi'^ion program yon have seen 
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Tho S;pftch9 Seadnbillty ?onmila 



Thla formula von develop^ 
Dr. Goorye Sp^che of the Reading 
Laboratv^j-y and Clinic of tho University 
of Florida. This fomula vaa develops 
for aet/qixring tha roadtna difficulty of 
p rimary grado naturialia. 

The fonnula li* baced upon t>ro 
cnfiily obtt^ur*ed elcoento of tb© roadiog 
natorlftlf^: 

1. The aToragd length of the fiontenoeo, 

2. Tho perMntago of ''hard wxdn^i 
that la^ words \'hlrh ar** not glvon 

ir\ 7l\!t OxlH In*/' 7^9 >:sf^7 Kcr*7. 



Uae of the Fonnula 



1. Count oSS about 100 vordA in the first few pages of the book. 

(Bogin count at the beginning of a sentenco and end vith tho la^t 
word of the auntence in tihich th*j lOOtii word occaro.) 

2« Count the vmbQt of eontences in the entire aoaploo. 

3. Dotomine th« average sentence length by dividing the nusbor of 
wordi by thi> nunbor of sontoncoo. 

4a Dotezrdne horf cany mrdis in the neleotion &re not on tho Dale Lint 
of 769 iSaoy VforiitJ. 

5. Detozz&iAe the percent of words not on the Dale Liot by dividing the 
Toted Lwaber of words in the selection into tho nuober of mrds not 
on thet Dole List. 

6. If tijm allows^ takn threfH'of these sanples. One should be fron the 
•flrot few peg^a'^i^ one froa the "ialddle*, and one frorx tho "roar* of 
the book. 
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1» cbtcOTinlngr tho poroont^of hord word>», Spache ©wc^rto tho follofidng 

1. Coui.t all lettarii m fa^li&r, i.e. A, B, C 

2. Ci^t rt.^:dar varb foreio (iAor, «<i, ©fir) m fandilar. Irre>gular vorb 
foxsus &rd cotmtiKl urvfoitill^t. 

S« Count |d.urciln dJid poaoaoalvo endlnij^ cf Aounfi aa fm&llieir. 

4* Count Aijodiral or ad7«riri&3 spdlnj^t ily^ or, oat) ao fenillar. 

5. Cour^t flrot recifvrt ci? f aril liar. 

6. Ccnixit 6rv unfualller vord only otico evon though it appenxa again 
or tdth Vftrifiblo orvdin;?n late^r in Koraplo. 

7m Court fottily nfi**ao» or fcaily rolatioxujhip wordo (aunt, uncle) 
txB unl^illar except irhoro nvno la a noun on the Dale Liat. 



Jn detominln? the nvorago sentence length, Spache cvirooot the f ollcving 
rules! 

ii. Bogin couiAing nt the beginning of a sentence end end vtth the l^t 
xord o? the sentence in vhich the 100th word oocure, Thlo meeni' 
that urually th<* *eraploa will exceed 100 words. The actual nunber 
of trorda io utlXiced in ccc*!?utir>g average contence iength- 



2« Cour;t o gro^ip cJf rord<», conaietlng of a repetition of a singfle word 
ta ^6h, che oh; loofe, look, Icolc*; m a clnglo fiontenco rcrrardlooo 
of punctuation • 



III. Assigning Grade Lcrole to Docks for Classrooa Use 



1. proprixaer 
2* prin^r 



- 1.2 
1.5 

- 1.6 



Zm Hrot roader 
4i second rcador 
5. third reader 



» 2.0 £.9 
- 3.0 - 3.9 
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DALE LIST OP 769 USY VORDS 

For Uao With Spacho ReadAbllity FormulA 
For Ftlmary Grado Reading Haterlola 





bath 


buUdlng 


comar 


everything 


garden 


hJll 


About 


bo 


bui:^ 


could 


eye 1 


gato 


hin 


. 60rO83 


bc^r 


bunny 


ccwt 




gavo 


hinself 


afraid 


bo'^utifUl 


buo 


country 


face 


50t 


hie 


after 


bocaico 


buoy 


cover 


fall 


girl 


hit 


afternoon 


becauoo 


bat 


corif 


fflnily 


givo 


htud 


Bfialn 


bed 


butter 


eriod 


far 


glad 


IvoLo 


air 


bedroom 


buy 


crooe 








airpljOLDO 


bee 


bUAz 


crumb 


fanoer 


goat 


honey ^ 


aU 


been 




cry 


faf?t 


God 


hop 


aliQOot 


befor'^v, , 






V fat . 


li^oing 


horn 


alona 


be.,«^ln* 






fat.>?ar 




horae 


along 


beti'i 


, 0&g'> 




feather 


gene 


hat 


already 


bohljftd 




da'/i:e 


feud 


food 




also 


being 


calf 


dark 


fO-3l 


gcod-by 




alwaya 


believe 


ca;il 




feet 




htir.^uy 


m 


bell 


caK.^ 




foil 


grandfather 


h>»rrt 




bolons 


can. 


dcop 


folt 


granr^noth^r 


hurry 


and \ 


bcoldo 


carcJy 


deer 


fcnco 




hurt 


anlci!^! 


boot 


cap 


cSd 


fCTV 






another 


better 


cA;r 




field 


groat 


I 


aaowor 


between ' 


♦caro 


clrnt^r 


fm 


grcan 


ico 


cny 


bis 


or^rcnd 


dish 


find 


.^cw 


xf 


anQTcn^i 


big(jer 


cnrry 


do 


flno 


grcund 


I<11 


enjrthins 


bill 


cat 




fLnioh 


grow 


in 


apple 


bird 


c^^tch 


dog 


. firo 


gueeo 


Indian 


aro 


birthday 
bit 


a\u,t3ht 




firat 




insldo 


am 


cent 


iom 


fleh 


had 


into 


around 


black 


chiiir 


tlon»t 


fit 


hair 


ia 


arroTf 


blcv 


chirk 


door 


five 


hall 


it 


as 


bloif 


chicken 


dctm 


flPg 


hand 


ito 


ask 


bluo 


child 


drav 


flew 


happen 




aaleep 


board 


children 


dro33 


floor 


happy 


jar 


at 


boat 


circtia 


dr.lrJc 


n.ovfor 


hard 


joko 


ato 


bo<Dk 


Chrictrae 


drivo 


fly 




jU3p 


aWay 


both 


citjr 


dropy 


follow 




juct 


autce&obilo bottos^ 




dry 


food 


havo 
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A. Scl- vtir^ S.jnplcs; 

1. Tuk*^ exactly ICO wurdo 

2. Nf^vei t^m a ccnplo in the naddle of Bentenco. ;\ 

B. Crunt the Nanibci of Wordu: 

1. Co'ir^.t hyphenjitcd wordr; and contractions &3 one word. 

2. Ccurt '[iiczc^re ur. words,, e-g.^ 1955 lo one word. 

5. Cour.t jcvTpouP.d r.jtr.vR of persons and places of- one vjord. 

4. Do not coxxxi- initj.6.1f? v;hich are pcirt of nme hts sspardte wordfi. 

C. Count the-nuabor of cciirplote sentences. (Drop sentence fr^gnent.) 
V D. Court the N^xLbor of Unf miliar Words. 

■ • , ; J. ■ . ■ ■ 

1. Vlordr vhich l!io net ::pped.i on the Dale List of S^fiCC vo.r.±3.. 

2* Underlino ai:^ uriomilidr words evovi if they appear acre than once. 



^ Il. i SpoclaX Rale«f for Ifaking^ the 'njnfszniliar Word* Count 
A. Ccrcor nouns 

1. Cc;4id';:r f:-r*li>.r .:11 regaldr plur:tls and poocGSsivca of 
' vi'CVtJ c:. the li;:t.. !::>; '5, y to iec) V . ^ 

7 • 2. t\ .t itr*^.;;::^:. pl,.r-l3 s.b urJ-iiriili&ry, (unleias listed)^ 
fc .'c>n it tho X i,i\;v.l jr .{"o^T^ -..ppcdro on the ilct. 
■ 3. C;.u..t: i; ^: ro-:!. ih^.l'is germed h-' ^-^-f^^ 

• tc rc in CI v'.'/i: cppcjtrlra^. ^ir. zv.a word " (unloon 

^ii^ ihis "or" or ''r" form ic' indtiiated on the list):y 



PtoptT Houns: 

. All nessM of persons esA pltiM axo ocnsld^nd faailiar« 
2* , fifchsad of oztrwi^Q^tiono^ Uxn^ doc&nonto^ boolr: titled^ otc, 
;\ ffonorolly crccprlao CQ^ox^aX rords. 

ft. Whon dotcxTilxUijg tho r yghar of wordq In e\ gosaple , coxint 

oil the wrcb In euclx ncnea. 
bt For tho unfonilinr vord count y %*ien auch nmoa appo&r 
fioreral tiifioa within & emopla of 102 worda, ccnint it only 

9 • ttbee^ttotm t 

a. In oounting nuabar of vords In a sample and nnfajtiiliar wozdd 

an aMbroviation la counted aa one word^ <5.g.r Y.M.C.A- la 

countod M vord* 
bt Hov* la ffisilliar hiocauae the montha are on the word liat. 
c. An al^roviatlon which la traod aoveral tinuDa in a lOO^^ford 

cejjplo la counted aa ttro nnfcniliaar tfoxoa only. 

Verbal 

1. Conold^r faslliar tho thlrd^raon^ aiagulex fon&a (n or lea 
froay), prcoont-pflrticlplo foma (inj), poat p-irtlciplo fonajj 
(n)^ and pant •tonne foma (ed or led froa y), vhen thoao are 
added to verba appearing on tho liat. The ^^amo rule appllea 
vhon a conaonant la doi\bled boforo adding Ing or od. (aaka, 
e^klrrj, aaked aro fibrillar, although only tho word eak cflpeara 
on tho liat.) 

Adject iToa: 

le Cooparatlrco and auporlatilroa of edjectivoa appearing oh the 
lint aro conaid3ri>d ficniliar. The aone rule applioa if tho 
consonant in doiihled beforo a^^dlng er or oat. (longer, prettier 
and bravoot aro fc^iliar beccupo long, protty^ and braro arc 
on the Hot.) 

2. Ad^icctivoa fomod bj addling i\ feo a propair noun are fCTlliar^ 
e»g,, iboriccn, Auntrinn* 

8. Cotutt ca unfcmlllGr an adjective that ie fomed bj' addlnj y to 
a i^rord that oy^aro on the lint, e.g., w^^olly le unfamiliar 
although wool lo on tho lirtp 

Adverbs: 

1. Conaider adrori^a fftnillar rhlch cro formed by addln? ly to a 

' wrd on the liat. In most CMoa ly will to Indicated follo^tlnej 
tho >7ord. 

2. Ccwnt as unfamiliar vorda vhich add more than ly, like eaaily. 
^p^Aonatcd wordat 



1. Count hyphenated vrords ao unfcniliar if oith^sr %3ord in the 
c?5ipound dooa not ajpc^r on tho >Jord liat. 
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' lo Vfcrdb foOTcd by ^ddiiKf ©n to a yord 6n tho liel: are conaidorod 
. unfaniliar. . ^ \ ' 

2. Connt a word unfamiliar if two or more ondlnga are cddii^ to 
Q word on the Ueh. 

3. WordiJ ^♦n ll.e Mot to which tion, ation, ment^ -md other nuffixec 
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bit 

bito 

b3.tixis 

bitter 

blcclc 

blackbsrry 

blacltblrd 
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blackncso 

blackssrltA 

blaj339 

b3.ank 

blanket 

blast 

blaao 

bleed 

blcaa 

bloccing 

bllndCo) 

blindfol'i 

blook 
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bloo:ii 
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blr?o 

blnobori7 
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bormct 

boo 

book 
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both 
bother 
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bowl.-. 

bOV>»^?C3Tf 

borCoo) 
boroar 
borDS* 
bojr 

bojrftood 

bracelet 

brain 

brako 

braa 

branch 

brnoo 
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broad 

break 

breakfast 

bit)act 

breath 

breatho 

brcoso 

br^ch 

brido 

brid^'^ 

bri£ht 

brict**^Q®3 

brto^ 

fcrocd 

broadcast 

broke (n) 

brooh 

brcon 

brctho? 

broiisht 
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catch 


chum 
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Mini Lesson Diagnostic Procedure 
In Visual Perception 

I tfatching Maps 

Prepared for Pres^jriptive Resource Teachers - 1972-73 

ERDC - Educatio?iial Serrice Center, Madison, Minnesota ; l ~ T 

Sue Turner, Resource Teacher ..... 




This procedure uses the stretching of rubber bands over a homeip^ade design board to 
determine : 

1 . Can the child recognize that visual patterns are made up of a limited number 
(rather than indefinite amo^^nt) of parts* 

2. Can the child recognize that the parts may differ along, certain attributes 
(such as length, width, etc*)* 

3# Can the child recognize that the parts relate to each other on to a larger environ- 
• mental space in a precise v/ay - as though they were seen through a "nap'* of axial 
coordinates (i.e. some parts recognized as "above", some "near" some in the "middle"- 
etc.)* 

The Boards 

You need: 

2 squares perforated masonite 10x10 in. with holes at 1 in. intervals. 
50 storre bolts (approx, 1 in, long). 
$0 nuts to secure bolts to board. 
Rubber ])arids of varying sizes. 

D irections ; 

Start in corner hole. Insert bolt in every other hole; secure with nut. (When finished 
board will contain 2$ bolts.) 
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Step 1 - Use one board to see if child recognizes that visual patterns are made of a 
finite number of parts. 



Step 2 • Use 2 boards to see if child recognizes differing attributes and spatial "map". 



1 ) Teacher stretches band on one board, 

2) Asks child to "make one just like mine". (Start with simple patterns of 
intersecting bands and vork ta&rard more complex ones.) 

3) Use a paper map^ covered with clear contact paper and draw on the map with 
crayon (use tissue paper to erase), 

h) Ask child to make one on his board, ^ 

5) Ask child to make one on his map (paper covered with contact, drawn with 
crayon), 

6) Reproduce visual pattern by mps, without dots. 



If a child can handle all steps with relative ease he is able to break dcfim visual patterns 
and recognize the spatial relationships. 

If the child has difficulty with these tasks, you will be able to spot from this ordered 
sequence where to begin training. 

The boards are also \iseful for a training sequence: See Dr, Jerome Rosner 3 Project leader, 
Deslg?! Board Program, Perceptual Skills Project, U, of Pittsburg, Lecurning Research axxd 
Development Center. 



1) 

2) 
3) 



Teacher stretches band between 2 bolts e 

Ask child to. "stretch yo\ir rubber band right over mine". 

Patterns using 3 bands should be used. 
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Mini-Lesson Diagnostic Procedure 
The Shadow Study Technique 



A "Mlni-Obsenratlon" Tool for School Use 
Prepared for Prescriptive Resource Teachers 1972-73 
EEiDC « Educational Service Center, Jfeidison, Minnesota 
Sue Turner, Resource Teacher 



While the "Shadow Stuc^" technique is not new, it is stiJLL rather infrequently used. 
This technique is deserving of more general use by teachers as a way of making a be- 
havioral record of a student or as a devifee for gathering caso stuc^ data. The term 
"Shadow Study", while perhaps sounding needlessly secretive, is used becaiise the ob- 
server in essence shadows the subject, unobtrusively observing and recording. 

The Recording Instrument 

The entry log should dbclude columns headed: Time , Location , Behavior, and Environment , 
It should be divided into tijne .segments of 3 minute intervals • An example of a log- 
entry could be: 



Time 



12:2^ 



Location 



History 



12:28 



Behavior 

Marf^ha is attentive to 
film sequence shorting a 
wagon train crossing the 
plains in 18U8. 



Marsha is watching the 
film attentively. 



ErrA^onment 

The projectionist ( a 
student) had difficulty 
adjusting the machine 
after a section of worn 
film. The class waited 
patiently. 

Class is watching film. 
Sequence shows firct 
coach starting overland 
mair service . 



The. potential for using this technique for developing insights into the teaching art 
and the learning process is great. From the data may emerge aspects of the pupils 
interrelationships requiring more intensive probing. 

Sources 

The Junior Hi^h School We Saw : One Day in the Ei-yhth Grade 
John H. Ijaunsbury and Jean V. Marani, ASGO, 196a. 

Southwest Minnesota State College paper, "The Shadow Stu*^ 
Technique", The Learning Center, SI-KG, I&rshall, Minnesota, 1969* 

One Boy '3 Day : A Specime n Record of B- ^h^rior 
Roger S« Bai*Jcer and Herbert F, V-right, New York: 
Havper & Bros., 19^1 . 
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APPENDIX J 
PRIORITY LISTINGS 



PRIORITY LIST FOR PRT CASELOAD 1972-73 
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Ad rain 

Amy Wienke 
Kevin Nelson 



Balaton 

Rhonda King 
Robert Evens 
Vicky Cunningham 
David Greenfield 
Paul Van Meveran 
Becky Johnson 
Timothy Mitchell 
Sara Stockslager 
Terry King 
Ricky King 
Donald Evens 
John Dalle 
Lonnie Johnson 
Doug Hanson 
Roger Swanson 
Renae Diercx 



Beaver Creek 

Betty Ann Steuven 
Gayle Klawitten 
Mike Gehrke 
Rhonda Gehrke 
Darrell De Noble 
Jean Lange 

Christal Von Batav^a 
Ronald Bos 
Debra Brandt 
Scott Stengenga 
Mark Boeve 
Shelly Browr-i ' 
Ardis Taubert 
Ted Larson 
Mark Taubert 
Mike Wassenaar 



Jasper 

f ■ 

Bruce Drew 
Doug Jycos 
Todd Larson 
O onica Seerenaur 
ERJ C onnie Peters 
"™^arin Rislov 



Magnolia 

Lonnie VanKlei 
Jackie Sannizzaro 
Jill Debates 
Angelo Michelson 
Randy Milder 
Chantel Viessman 
TomDahlman 
Paul Vandervielke 
James Feuerhelm 
Lori Feuerhelm 
James Von Moltum 
Vivian Kroontje 
Wil liam Kroontje 
Pamela Dahlman 
David Rick 
Zdwin Flanigan 



Marshall 



David Henle 
Danny DeBaere 
Rose Shriver 
John Borquin 
Jack Curwick 
Vernon Danderand 
Mike Pearcy ' 
Sherry Smith 
Dean Evens 
Kim Magnuson 
John David Crow 



Mi 1 roy . 

Jolene Hunt 
Jeff Baune 
Patty Zeug 
Danny Leach 
Matt Wellu 



Minneo ta 

Steven Laleman 
Denis e Timmerman 
Randy Larson 
Jeff Desmit 
JoAnn Gijza 
Randy Girard 
David Hasnen 



^iinneota (cont Q 

Dale Josefson 
Jeanette Hagg 
Matthew Hammen 
Randy Obe 
Kevin Kopitski 
Bill Swedzii'^ski 
Norma Rogge 
Dwight Arndt 
Anita Girard 
Kenneth Dero 
Joan Flood 



Okabena 

Jeff Bloom 
Dale Ackerman 
Bob Harms 
Dave Hassong 
David Rick 
Paul Pietz 



Ruthton 

William Foster 
Corrine Fese 
Beverly DeGrote 
Terry Sanderson 
Kel ly Lovre 
Keith Steenstra 
Jeffrey Biever 
Roger Stepanek 
Randy Halsne 
Dawn Lupkas 
Harlan Steenstra 



Belgrade 

Scott Lenarz 
Linda Molitar 
Bryan Felling 
Robert Wander 
Alvin Molitar 
Jeff Zetizen 
Randy Breitbnch 



Priority List 
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Melrose 

Mike Vecker 
Tom Hoeehen 
Tcm Hellerman 
Richard Butkowski 
Mark Weber 
Roger Klassen 
Randy Stroing 
Keith Lochikar 



Clarkfield 

Jeff Oakes 
Darla Koelke 
Doug Varpness 
Jean Rolighed 
Bryan Prellwitz 



Eden Valley 

Kathy Peters' EMR Classroom 

Dawso n 

Tami Rose 
Robin Cusey 
David Lokken 
Eldon Nelson 
Tom Peterson 
Roxanne Bentheen 

Hendricks 



Robin Vizecky 
Linda Ross 



Fulda 



Steve Sauer 
Lucy Kirchner 
Ken Clarke 
Michelle Popkes 
Lori Marotzke 
Dennis Paplow 
Ryan Marotzke 
Douglas Baumgarten 



Worthinqton 

Calvin Berger 
Rhonda Westendorf 
Tom LeBon 
Luis Lomas 
Susan Grant: 



Cosmos 



Canby 



Morgan 



Darin Stenberg 
Roger Peterson 
Gary Schlveter 
4th grade class-Mrs < 

Albany 

Steve Reber 
Tom Fischer 
Richard Fischer 
Richard Klaphake 
Kenneth Nordmann 
Cheryl Wielenberg 
Debbie Maehtemes 
Stephen Schmidt 



Sacred Heart 

Roland Horda 
Darrell Hanson 
Leslie Lai in 
Alan Hubert 



Brendd Gerdes 
Linda Carrette 
Irvi n Floyd 
Jurgens Duane Skorzewski 
Jeff Victor 
Melissa McKeen 
Steven Schultz 
Allen Colgan 
• Mark Carrette 
Steven Hentges 
Bill Johnson 



Round Lake 
Robin Klitzke 



Heron Lake 

Randy Egge 
Bob Wolff 
John Morin 
Brenda Renimers 



Keith Seifert 
Mary Mads en 
Troy Panitzke 



Wabasso 

Lee Gladitsch 
Troy Welch 
James Rohlik 
Robert Frericks 
Janelle Baune 
Ronald Mertens 



Lakefield 

John Thaemlitz 
Ron Oel tjenbruns 
Tim Kemp 
Danny 0' Conner 



r ■ o 

ERJC 
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APPENDIX K 
CHILD PROGRESS REPORT 
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CHILD PROGRESS REPORT RESULTS 

Total Number - 82 

Number having reason for referral - 82 

WHAT Scores Pre Average Post Average Average Chango 

2.48 3.31 + .82 



Overall goals present - 81 

.Number of Objectives - (written) (met) (partially met) 

528 419 67 



Self-Concept 



Pre Average Post Average Average Change 
31.70 35.89 -i* 4.19 

Number of children having positive self-concept change - 49 
Number of children having no self-concept change - 6 
Number of children having negative self-concept change - 12 

(See Appendix M for instruments used) 



Principal's Evaluation 



Strongly Strongly 
Agree Agrep LHsagree Disagree 



1) The objectives selected were reviev/ed 
by me and found appropriate to this 
student's most pressing academic and/or 

• social needs. 41 41 

2) Special edi;,cational materials from the 
Instructional Materials Center in 
Montevideo were a helpful part of this 

student 's program. 33 45 

3) As "a result of this program this student 
has made substantial behavioral a/id/or 
social improvement 2uch t!vat he can 
better function as an integral part of 

his class. 22 34 3 

4) As- a result of this program this 
student has made substantial academic 
improvement such that he can now func- 
tion at or near grade level. 17 41 23 



no 



P.R.T. Evaluation 



Strongly 
Agree 

1) The educational objectives written 
for this child were appropriate to 
his most pressing academic and/or 

social needs. 41 

2) Special educational materials from the 
Instructional Materials Center in 
Montevideo were a helpful part of this 
student^s program. 20 

3) Answer if social or behavioral objec- 
tives were written. The above student 
made substantial behavioral and/or 
social improvement such that he can 
better function as an integral member 

of the class. 13 

4) Answer if academic objectives were 
written. The above stud<jnt made 
substantial academic improvements 
such that he can function at or near 
grade level in the specific skill 

in question. 18 



Agree Disagree 



41 



Strongly 
Disagree 



60 



17 



32 



26 



Monitoring 

Average Case Duration 
Average P.R.T. Case Monitoring 



5.6 months 

1 .24 times per month 
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OBJECTIVES BY INDIVIDUAL 



Number of Objectives Number of Objectives Met Number of Objectives 

Partially or Not Met 
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Number of Objectives Number of Objectives Met Number of Objectives 

Partially or Not Met 



Total 544 
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CHILD PROGRESS REPOR T 
Educational Service Centers Regional Instructional Materials Center 
Southwest and West Central E*R«D.C, 
1971-72 

NAME B2BTHDATE SEX 



SCHOOL 



TEACHER 



PARENT OR GUARDIAN^ 
ADDRESS 



PROGRAM COORDINATION _ 

(check one) 

I. COMPREHENSIVE TIME LOG: ALL SPECIALISTS INVOLVED 



GRADE 
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ESC / 7 



Town 

mi 



7 



Phone 





1 

1 






— 
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1 




1 
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STATEMENT OF PRQBIEH ^ ^ 

A. Reason for Referral? 



Program Team: 

\ P.RcT, Teacher 

P sychologist ^Tutor 

^Social Worker Special Teacher 



JSpeech Therapist Principal 

j3ounselor Parent 

JS.L.B.P. Consultant Othe r (list) 

"Reading Consultant . ' 



PROGRAM FORI^AT; 

A. Baseline Data (using criterion reference tests and behavioral data 
whenever po^^ible). 

B. Overall Goal(s ) (Specified in broad not behavioral terms). 

0. Educational Objectives (Specified in behavioral terms with recommended 
methods and materials under each objective), 

D. Process (Documsnt actual use of methods and materials and reason for 
change 

E. Evaluation (Specify program outcomes based upon progress evaluation in 
relation to original objectivea and baseline data), 

PRIHCIPALgS EVALUATION Circle your response , ^ <$'\^^^ 

^^^^ 

1, The objectives selected were reviewed by me 
and found appropriate to this student's most 

pressing academic and/or social neods, SA A D SD 

2» Special educational materials from the In- 
structional Materials Center in Montevideo 
were a helpful part of this student's program SA A D SD 

3. As a result of this program this student has 
made substantial behavioral and/or social im- 
provcneui such that he can better function as 
an intogx'^al part of his class, SA A D SD 

U, As a result of this program this student has 

xaade substantial academic inprovement such that 

he can now function at or near grade level, SA A B SD 



CHILD PROGRESS REPORT 
-3- 
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A. Baseline Data 

1. Phcrslcal Data 

a) Vision 

1 ) Acuity 

2) Perception 

b) Audition 

1 ) Acuity 

2) Perception 

2. Academic Data 

a) Individual Tests 

b) Grov^ Tests 

c) Otiier 

3. Psychological Data. 

a) Individuca I.Q. 

b) Group I.Q. 

c) Other 

U. Criterion referenced Test Data 



B. Overall Goals: 



CHILD PROGRESS REPORT 



C, Educational Objectives; 



CHILD PROGRESS REPORT 

-5- 



D. Process: 



CHILD PROGRESS REPORT 
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Evaluatlom 



P.R.T, EVALUATION Circle yo\ir response. 



1. The educational objectives witten for this child were 

^propriate to his most pressing academic and/or social needs* SA A D SD 

2. Special educational materials from the Instructional Materials 
Center in. Montevideo were a helpful part of this student^s 

program. SA A D SD 

3. Answer if social or behavior objectives were iiyritten. The 
above student made substantial behavioral and/or social im- 
provement such that he can better function as an integral mem- 
ber of the class. SA A D SD 



k. Answer if academic objectives were written. The above student 
made substantial academic improvements such that he can function 
at or near grade level in the specific skill in question. SA A D SD 



APPENDIX L 
CHILD-TEACHER QUESTIONNAIRE 
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CHILD-TEACHER QUESTIONNAIRE 



Strongly Strongly 
Agree Agree Disgree Disagree 



1. Your referral questions vjere answered 
helpfully and realistically by the 
Service Center staff working with you 

and the above child? . 28 . 20 

2. You were involved in writing the above 

child's prescriptive program? 20 28 

3* The educational objectives written for 
this child were appropriate to his most 
pressing academic and/or social needs. 27 '19 

4. Special educational materials from the 
Instructional Materials Center in 
Montevideo were a helpful part of this 

student's program? 27 18 

5. Answer if social or behavior objectives 
were written. The above student made 
substantial behavioral and/or social 
improvement such that he can better 
function as an integral member of the 

class. 12 10 

6. I can apply what I have learned (in 
relation to the above child) to other 

children in my class? 22 2 



I plan to use these services in the 

future should the need arise? 31 18 



/ ■ 
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APPENDIX M 



SELF APPRAISAL INVENTORIES 



Primary Level 
Intermediate Level 



SELF APPRAISAL INVENTORY 
Primary Level 

Are you easy to like? 

Do you often get in trouble at home? ^ 
Can you give a good talk in front of your class? 
Do you wish you were younger? 

Do you usually let other children have their way? 

Are you an important person to your family? 

Do you often feel bad in school? 

Do you like being just what you are? 

Do you have enough friends? 

Does your family want too much of you? 

Are you a good reader? 

Do you wish you were a different child? 

Are other children often mean to you? 

Do you tell your family when you are mad at them? 

Do you often want to give up in school? 

Can you wait your turn easily? 

Do your friends usually do what you say? 

Are there times when you would like to run away from home? 

Are you good in your school work? 

Do you often break your promises? 

Do most children have fewer friend^ than you? 

Are you a good child? 

Are most children better liked than you? 

Would you Ifke to stay home instead of going to school? 
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25. Are you one of the last to be chosen for games? 

26. Are the things you do at school very easy for you? 

27. Do you like being you? 

28. Can you get good grades if you want to? 

29. Do you forget most of what you learn? 

30. Do you feel lonely very often? 

31. If you have something to say, do you usually say it? 

32. Do you get upset easily at home? 

33. Do you often feel ashamed of yourself? 

3^. Do you like the teacher to ask you questions in front of the other children? 

35- Do the other children,, in the class think you are a good worker? 

36. Does being with other children bother you? 

37. Are you hard to be friends with? 

38. Would you rather play with friends who are younger than you? 
39- Do you find it hard to talk to your class? 

^0. Are most children able to finish their school work more quickly than you? 



Instructional Objectives Exchange 



Copyright I97O 



Box 2^095 



Los Angeles, California 9002A 
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©I 

YE5 NO 


^^t^ NO 


YES NO 


YES MO 


^^^^YES NO 

• *^ ' ^^^^ 


YtS HO 


YES MO 


l» YES VAO 




IB 

YES NO 


VPS tlo 






f'E^ HO 




YE5 


Y£5 


^^YES NO 

ERLC 


m 

YES NO 


YES NO 
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SELF APPRAISAL INVENTORY 
I n termed! ate Level 

Pi rect I ons 

Please show whether each statement fn this booklet Is true or untrue for you 
by marking one of the spaces on the answer sheet. 

For example: 
True Untrue 

X 1. 1 like cherry pie, 

X 2. I want to be a movie star. 



There are no right or wrong answers > so respond to each statement as honestly 
as you can. 



I ns truct i onal Ob ject i ves Exchange 
Copyright 1970 
Box 24095 
Los Angeles, California 9002^ 
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1. I like to meet new people. 

2. I can disagree with my family. 

3. Schoolwork is tairly easy for me. 

^. I am satisfied to be just what I am. 

5. I wish I got along better with other children. 

6. I often get in trouble at home. 

7. I usually like my teachers. 

8. I am a cheerful person. 

9. Other chi Idren are often mean to me. 

10. I do my share of work at home. 

11. I often feel upset in school. 

12. I often let other kids have their way. 

13. Most children have fewer friends than I do. 
1^. No one pays much attention to me at home. 

15. I can always get good grades if 1 want to. 

16. I can always be trusted. 

17. I am easy to 1 ike. 

18. There are times when 1 would like to leave home* 

19. I forget most of what I learn. 

20. I am popular with kids my own age. 

2K 1 am popular with girls. 

22. My family is glad when I do things with them. 

23. I often volunteer in school. 
ERJC 2^. I am a happy person. 



128 



25. ' am lonely very often. 

26. My family respects iny ideas. 

27. 1 am a good student. 

28. I often do things that I'm sorry for later. 

29. Older kids do not like me. 

30. I behave badly at home. 

31- I often get discouraged in school. 

32. I wish I were younger, 

33. I am always friendly toward other people. 

3^. I usually treat my family as well as I should. 

35. My teacher makes me feel I am not good enough. 

36. I always like being the way \ am. 

37. Most people are much better liked than I am. 

38. I cause trouble to my family. 

39. I am slow in finishing my school work. 
^0. I am often unhappy. 

^1. I am popular with boys. 

^2. I know what Is expected of me at home. 

^3. I cen give a good report in front of the class 

hk. I am not as nice looking as most peopie. 

^i5. i don*t have many friends. 

'*6. I sofnetimes argue with my family. 

Q kl . I am proud of my school work. 

FRIC 

aiaKasa 48« if I have something to say, I usually say it. 
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^9, I ara among the last to be chosen for teams- 

50. I feel that my family always trusts me, 

SK I am a good reader. 

52, I don't worry much, 

53, It is hard for me to make friends, 

5^, My family would help me in any kind of trouble. 

55. I am not doing as well in school as I would like to. 

56. I have a lot of self control. 

57. Friends usually follow my ideas. 

58. My family understands me* 

59- I find It hard to talk in front of the class. 

60. I often feel ashamed of myself. 

61. I wish I had more close friends. 

62. My family often expects too much of me. 

63. I am good In my school work. 

64. I am a good person. 

65. Sometimes 1 am hard to be friendly with. 

66. I get upset easily at home. 

67« I like to be called on in class. 

68. t wish 1 were a different person. 

69* I ^ fun to be wl th. 

70. I am an important person to my family. 

71 • My classmates think I am a good student. 

Y^jJ^^ 1 am sure of myself. 
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73. Often I doa^t like to be with other children. 

7^. My family and I have a lot of fun together. 

75. t would like to drop out of school. 

76. I can always take care of myself* 

77. I would rather be with kids younger than me. 

78. My family usually considers my feelings. 

79. I can disagree with my teacher. 

80. I can't be depended on. 



ERIC 
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True Untrue True Untrue True Untrue jrue Untrue 

1. 2t. . A). 61. 

2. 22. k2. 62. 

3. 23. ^3. . 63. 



5. 25. kS. 65. 

6. 26. kG. 66. 

7. 27. k7. 67. 

8. 28. kS. 68. 



9. 29. ks. 69. 

10. 30. 50. 70. 

11. 31 5). 71. 

12. 32. 52. 72. 



13. 33. 53. 73. 

34. 54. 74. 

15. 35. 55. 75. 

16. 36. 56. 76. 



17. 1 37. 57. 77. 

18. 38. 58. 78. 

19. 39. 59. 79. 

?0. 40. ^ 60. 8o. 
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